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UNIVERSITY FACULTY SENATE
Agenda for Meeting of November 11, 2002
3:15P.M., Board Room 207 Gilchrist Hall
CALL TO ORDER
APPROVAL OF THE MINUTES

Minutes of the 10/14/02 meeting. Minutes of the 10/28/02
will be delayed until the 11/25/02 meeting.
ANNOUNCEMENTS

1.
2.
3.
4.

Call for
Comments
Comments
Comments

Press Identification
from Provost Podolefsky
from Faculty Chair, Melissa Heston
from Chair, Carol Cooper

CONSIDERATION OF CALENDAR ITEMS FOR DOCKETING

827

736

Emeritus Status request for:
Donald Darrow,
Dept. of Teaching, effective 6/02; Dale R.
Jackson, Dept. of Educational Leadership,
effective 6/02; Vivian R. Jackson, Dept. of
Educational Leadership, effective 7/02; Dan
McDonald, HPELS, effective 6/02; W. Dean
Primrose, Dept. of Teaching, effective 5/02

828

737

Receive Committee on Committees Report

829

738

Receive Category 1 Report from Liberal Arts Core
Committee (to be docketed for 11/25/02 meeting)

NEW BUSINESS
ONGOING BUSINESS

732

Calendar Committee Report
Consultative session with Phil Patton

735

Resolution on Tuition

CONSIDERATION OF DOCKETED ITEMS
ADJOURNMENT

UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Calendar item

Title:

Docket Number_ _ _ __

827

Emeritus Status request for:

Donald Darrow, Dept. of Teaching, effective 6/02;

Dale R. Jackson, Dept. of Educational Leadership, effective 6/02; Vivian R. Jackson,
Dept. of Educational Leadership, effective 7/02; Dan McDonald, HPELS, effective 6/02;
W. Dean Primrose, Dept. of Teaching, effective 5/02
Standard Motions

_ _ 1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _ 3.

Docket because of special circumstances for _ _ _ _ _ _ _ _ _ _ __
And notify sender(s) .

_ _4.

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _ 5.

Refer to (administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _6.

Refer to (ad hoc committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _ 8.

Return to petitioner with request for additional information and documentation.

_ _9.

Return to petitioner because of decision not to docket at this time.

_ _ 10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

NOTES

Request for Faculty Emeritus Status at the University of Northern Iowa
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I have twenty (20) or more years of creditable service in higher education. (List institutions and
dates of employment.)
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College Senate Chair: Include a statement verifying that ten ( 10) years of meritorious service
has been concluded with the University ofNotihern Iowa . (Us e back of this form if more space
is required.)

College Senate Chair

(]~a\ t {1Do'J.,
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University Fa culty Senate Chair

Date

Pro vost and Vice President

Date

President

Date

Please prepare thi s form : sign and submit to your department Head. When the process for approval has been
completed, the Provost's office will make copies and distribute them to each of the above signatories and the
Department of Human Resources.

Request for Faculty Emeritus Status at the University of Northern Iowa
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has been concluded with the University ofNorthem Iowa. (Use back of this form if more space
is required.)
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Please prepare this form: sign and submit to your department Head. When the process for approval has been
completed, the Provost's office will make copies and distribute them to each of the above signatories and the
Department of Human Resources.
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Request for Faculty Emeritus Status at the University of Northern Iowa
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at the University ofNorthern Iowa, effective
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I have twenty (20) or more years of creditable service in higher education. (List institutions and
dates of employment.)
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has been concluded with the University ofNorthern Iowa. (Use back of this form if more space
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Approved and Accepted

7· 1-ozDean of College
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University Faculty Senate Chair

Date

Provost and Vice President
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Pres ident
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Please prepare this form : sign and submit to your department Head . When the process for approval has been
completed, the Provost's office will make copies and distribute ther1 to each of the above signatories and the
Department of Human Resources .
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Request for Faculty Emeritus Status at the University of Northern Iowa
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College Senate Chair: Include a statement verifying that ten ( 10) years of meritorious service
has been concluded with the University ofNorthern Iowa. (Use back of this form if more space
is required.)
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University Faculty Senate Chair

Date

Provost and Vice President

Date

President

Date

Please prepare this form: sign and submit to your department Head . When the process for approval has been
completed, the Provost's office will make copies and distribute them to each of the above signatories and the
Department of Human Resources.

Request for Faculty

E~eritus

Status at the University of Northern Iowa

Name

at the University of Northern Iowa, effective

().:;-;
Month

3/ I _2__3
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Year

I have twenty (20) or more years of creditable service in higher education. (List institutions and
dates of employment.)
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Institution

Date
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Signature of Applicant

r
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College Senate Chair: Include a statement verifying that ten (1 0) years of meritorious service
has been concluded with the University of Northern Iowa. (Use back of this form if more space
is required.)

Date
University Faculty Senate Chair

Date

Provost and Vice President

Date

President

Date

Please prepare this form: sign and submit to your department Head. When the process for approval has been
completed, the Provost's office will make copies and distribute them to each of the above signatories and the
Department of Human Resources.

UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Docket Number_ _ _ __

Calendar item 828

Title:

2001-2002 Committee on Committee Report

Standard Motions

_ _ 1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _3.

Docket because of special circumstances for _ _ _ _ _ _ _ _ _ _ _ __
And notify sender(s).

_ _4.

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _ 5.

Refer to (administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _6 .

Refer to (ad hoc committee)_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _ 9.

Return to petitioner because of decision not to docket at this time.

_ _ 10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

NOTES

To: UNI Faculty Senate
From: Carol Cooper, Chair Committee on Committees 2001-2002
Re: Committee Report
The Committee on· Committes intends to conduct elections on-line again this
year. It is suggested that the colleges begin on-line elections. College results
must be available
April 30.

?Y

Attached is the updated 2002-2003 Committee membership list.
The Committee is asked to review the committee list and to recommend deleting
committees no longer necessary .
The committee recommends :
Motion to delete: TENURE AND PROMOTION COMMITTEE (page 3 of report)
rationale: The committee was formed in 1977; the Master Agreement was
written in 1979. The committee has not met since 1979 because United
·J:; aculty '"
"repies'e"nts .. ihe'
"on these matters .

n.·aw-

faculty .

Motion to delete: PANEL ON FACULTY CONDUCT (page 5 of report)
rationale:
The committee has been utilized twice prior to collective
bargining. Under the Master Agreement the complaint would be
entered into the faculty's file and standard grievence procedures would
·· ··· pTe-vail. -·
····· ··· ·· ·
The

administration has

recommended:

delete: BACHELOR OF LIBERAL STUDIES COMMITTEE (page "of report)
rationale: no need for committee.
response: one faculty on committee has asked why the committee has
not been meeting as some curricular issues have been sent forward.
history : Attached is the reason for the formation of the committee.
Committee on Committes recommendation :
·· · ·· · ·- · · ··- - -Mortorr·--rcr-tnJve-1-th.e-~·Serrate·- asic · a- facultylrrernber- t'CT\::Urrverre-··the.,.....-----·--·- ··- .. ·-····· --· ...------ ·
.c ommitte.. and to report back....to..the •.S~nale...ill.. ,.th.e... ne.e..ds_QLt.he.....B.Qil.Id . .oL.__ ., ·---·-·~- - 
---·-·-- ' ..... J,.
Regents, (2) inter- relationships with the sister Regent institutions,
(3)internal needs for faculty participation in curricular decisions, (4)
any other pertinent information (5) recommendation as to need of
keeping the committee.

BACHELOR OF LIBERAL STUDIES COMMITIEE
The BLS Committee shall consist of five instructional ·faculty
members, one elected by each of the four _undergraduate colleges
and one selected by and from the University Committee on Curricula. Committee members will be elected for staggered threeyear terms and may be re-elected for a second three-year term.
The Coordinator of the . BLS program at UN!, th~ Assistant Dean of·
Extension, the Director of· Admissions and the administrative
officer who is the administrative member of the Inter-institutional BLS Committee will serve as ex-officio members with voice
and vote. Th L
'ttee will have responsibility for making
recommendations concerning tn.a.::.a_c
c__c.ompo.ne.n_.s_()___ .
m.
tt. sh.ilJ.1_also_se:c.v.e._ a_s_ _th~ ~pol icy-:-makil'}g b.Qard. for . the 1qc:_c;__ administration of the Bachelor of_.Liberal Studies. The Committee
w1 II e I ecftwo of- Hs fai:"urty members to serve as· facu1 ty representatives on the Inter-institutional BL.S Committee. · The administrative officer to represent UNI on the Inter-institutional BLS
· Committee will be appointed by the Vice-President and Provost.

(Approved_by University Senate, December 12, 1977)

2002-2003 COMMITTEE MEMBERSHIPS
Submitted by the University Committee on Committees
Carol Cooper, Chair

The date after each name indicates expiration of the term. The number in parentheses indicates the term now being
served. The following abbreviations for units and colleges are used: College of Education, ED; College of Humanities
and Fine Arts, HFA; College of Natural Sciences, NS; College of Social and Behavioral Sciences, SBS; College of
Business Administration, BA; Graduate College, GRAD; Libraty, L; Non-Voting Faculty, NV.
Chairperson of the University Faculty (1 yr*): Melissa Heston, ED, 03 (2)
Chairperson of the Graduate Faculty (I yr*): Richard Utz, HF A , 03 (I)
Chairperson of the Teacher Education Faculty (2 yr*): Ripley Marston, ED, 03 (2)

UNIVERSITY FACULTY SENATE (3 yr*): Acts on behalf of the University Faculty on all policy and curricular
matters. It meets second and fourth Mondays at 3:15p.m. to deliberate issues and to chart the direction of the faculty.
Kenneth Basom, SBS, 03 (2)
Dhirendra Vajpeyi, SBS, 05 (I)
Katherine von Wormer, SBS, 04 (2)
Ali Kashef, NS, 03 (I)
ClifChancey, NS, 05 (1)
Sharam Varzavand, NS, 04 (2)
Jesse Swan, HFA, 05 (I)
Chris Ogbondah, HFA, 05 (2)
Laura Terlip, HF A, 03 (2)
Gayle Pohl, HFA, 04 (I)

Carol Cooper**, ED, 03 (I)
Karen Couch Breitbach, ED, 05 (2)
David Christensen, ED, 04 (2)
Cynthia Herndon, ED, 04 (I)
Mir Zaman, BA, 03 (I)
Susan Wurtz, BA, 05 (I)
Susan Moore, L, 04 (I)
Donna Vinton, NV, 03 (I)
Thomas Romanin, NV, 04 (2)
Ex-Officio: Melissa Heston, (Univ Faculty Chair)

ELECTED FACULTY REPRESENTATION ON COMMITTEES REQUIRED TO REPORT TO THE
FACULTY SENATE
COMMITTEE ON ADMISSION AND RETENTION (4 yr): Meets twice each semester to act on applications for
readmission and advise concerning policies and proposed programs regarding admission and retention of undergraduate
students.
Recayi Pecen, NS, 05 (I)
Scharron Clayton, HFA, 04 (3)
Carol Weisenberger, SBS, 03 (2)
Carol Phillips, ED, 06 (2)
Dave Hakes, BA, 04 (I)
Doug Koschmeder, (Registrar)
Kathy Peters, (Student Support Ser.)
Dennis Hendrickson, (Admissions)
Susan Koch, (Academic Affairs)

Clu·is Bowser, (Financial Aid)
JoArn1 Anderson, (EOP)
Michael Broshears, (Advising)

BACHELOR OF LIBERAL STUDIES COMMITTEE (3 yr*): Recommends academic components of the Liberal
Studies Program and policies for the local administration of the Bachelor of Liberal Studies Degree. Meets annually or
on call.
Alan Czarnetzki, NS, 03 (1)
Dhirendra Vajpeyi, SBS, 05 (2)
Dennis Cryer, ED , 04 (2)
Phyllis Carlin, HFA , 05 (2)
Mike Klassen, BA, 04 (2)
Ex-Officio
Lori Harris, (BLS, Adm.)
James Bodensteiner, (Dir. Credit Programs)
Joanne Loonan, (Admissions)

COMMITTEE ON COMMITTEES (3 yr*): Presents nominations and conducts elections for University Faculty atlarge positions for various university-wide conm1ittees. Coordinates College elections for university-wide committees.
Meets once each semester.
Chandra Das, BA, 03 ( 1)
At Large:
Robert Dise, SBS, 04 (2)
Joel Haack, NS, 04 (1)
Janey Montgomery, ED, 04 (2)
Carol Cooper, ED, 03 (2)
Doug Hotek*** , NS, 04 (1)
Laura Terlip, HFA, 05 (2)
COMMITTEE ON CURRICULA (3 yr): Reviews undergraduate College curriculum proposals and reconm1ends to
the University Senate changes in existing undergraduate curricula. Meets Wednesdays, 3 :00- 5:00p.m. , fall semester
odd years.
At Large:
Shashi Kaparthi, BA, 03 (1)
Sherry Gable, ED, 03 (2)
April Chatham-Carpenter, HFA, 03 (2)
Sonya Yetter, HFA, 04 (1)
Karen Mitchell, HF A, 05 (2)
Mary Boes, SBS, 04 (2)
Mark Fienup, NS, 05 (3)
Ex-Officio
Mohammed Fahmy, GRAD, 05 (4)
Susan Koch, (Academic Affairs)
Rori Carson, (Director Teacher Ed.)
Philip Patton, (Registrar)
Katherine Martin, (L)
EDUCATIONAL POLICIES COMMISSION (3 yr*): Researches and reports to Senate issues and implications of
broad curricular and educational policies. Meets annually and on call.
At Large:
April Chatham-Carpenter, HFA, 03 (1)
Tom Conners**, SBS, 03 (1)
Melissa Beall, HFA, 04 (1)
Nancy Hamilton, ED, 04 (2)
3 students
Shahina Amin, BA, 04 (1)
Russell Campbell, NS, 05 (2)
Ex-Officio
Susan Koch, (Academic Affairs)
Philip Patton, (Registrar)

LIBERAL ARTS CORE COMMITTEE (3 yr*): Initiates or receives proposals from Colleges for changes in the
Liberal Arts Core program. Meets several times each semester depending on business.
Scott Cawelti, HFA, 03 (1) .
Gerald (Jerry) Smith, BA, 04 (1)
Nadene Davidson, ED, 05 (1)
Lynn Brant, NS , 03 (2)
I student
Roy Sandstrom**, SBS, 04 (1)
Senate Appointment
ClifChancey, NS, 05 (1)
Ex-Officio
Beverly Kopper, (Academic Affairs)
Reginald Green, (Advising)
Philip Patton (Rgistrar)
Lori Vanhooreweghe (Academic Achievement)
STUDENT ACADEMIC APPEALS BOARD (3 yr*): Responds to student academic appeals according to procedures
outlined for the redress of student grievances in the University Policies and Procedures Manual. All members must be
tenured.
Joe Wilson, ED, 04 (2)
Margaret Holland, HF A, 03 (2)
Pola Gupta, BA, 05 ( 1)
Wallace Hettie, SBS, 03 ( 1)
Ali Kashef, NS, 04 (2)
4 students
Ex-Officio
Susan Koch, (Academic Affairs)
TENURE AND PROMOTION COMMITTEE (3 yr*): Serves in an advisory capacity to the Provost concerning the
interpretation and application of university standards on tenure and promotion. All members must be tenured and must
not hold supervisory positions.
At Large:
Dianna Briggs, ED, 03 (1)
Kirk Manifred** , NS, 03 (1)
Md . Salim, NS, 04 (1)
Victoria DeFrancisco, HFA, 04 (2)
Mohammed Rawwas, BA, 04 (2)
Charlotte Wells, SBS, 05 (I)
ADVISORY & LIAISON COMMITTEE TO THE DEPT. OF MILITARY SCIENCE (3 yr*): Advises the UNI
administrative officer responsible for the ROTC activities and programs on campus. Members are elected at-large from
university faculty or appointed by the Senate or the Provost. All members must be in the bargaining unit. Meets once a
month.
Administration Appointed:
At Large:
Ly1m Brandt, NS, 04 (I)
Janet Drake, NS, 03 (1)
Robert Dise, SBS, 04 (1)
Mike Walter, NS, 05, (1)
Senate Appointed:
Jonathan Schwabe, HFA, 05 (1)
2 students
Geraldine Perreault, ED, 03 (2)
INTERCOLLEGIATE ATHLETICS ADVISORY COUNCIL (3 yr*): Serves in an advisory capacity to the
intercollegiate athletic program. Meets first Monday each month at 3:15 p.m.
Paul Turman, HFA, 04 (1)
Konrad Sadkowski, SBS, 05 (1)
Jim Kelly, ED, 04 (1)
Steve Wartick, BA, 05 (1)
Siobahn Morgan, NS, 05 (1)
Lea Ann Shaddox, NV, 04 (1)

1 administrative appointment
2 community representatives
2 students
2 professional and scientific

Ex-Officio
Anne Woodrick, (NCAA Rep.)
Philip Patton, (Registrar)
Christopher Edginton, (HPELS)
Rick Hartzell, (Athletic Dir.)

FACULTY STRATEGIC PLANNING COMMITTEE (3 yr*): Collects and generates proposals for revision of the
Strategic Plan from the faculty; drafts responses to proposed revisions to the Strategic Plan. The proposals and
responses generated by this committee would be forwarded to the Faculty Senate for consideration by that body.
Charles Adelman, HFA, 03 (2)
Kate Martin, L, 04 (I)
Allen Rappaport, BA, 04 (2)
Teresa Hall, GRAD, 03 (1)
Susan Hudson, ED, 03 (2)
Theresa Spradling, NS, 05 (I)
Reinier Hesse link, SBS, 05 ( 1)
Senate Appointed:
Laura Terlip, HFA, 05 (I)
ADVISORY COMMITTEE FOR THE CENTER FOR THE ENHANCEMENT OF TEACHING (3 yr*):
Larry Leutzinger, NS, 03 (2)
Chris Neuhaus, L, 05 (2)
Melissa Heston, ED, 04 (1)
Roy Sandstrom, SBS, 05 (I)
Dale Cyphert, BA, 04 (2)
Scott Cawelti, HFA, 03 (2)
Senate Appointed:
Tim Bryant, L, 05 (I)

Ex-Officio
Susan Koch (Academic Affairs)

UNIVERSITY FACULTY SENATE BUDGET COMMITTEE (2 yr): To develop University Faculty Senate
positions on university budget issues.
Jeffrey Weld, NS, 04 (I)
David Saiia, BA, 03 ( 1)
Fred Fryman, SBS, 04 (2)
Sherry Gable, ED, 03 (2)
Ellen Neuhaus**, L, 04 (2)
Laura Terlip, I-IF A, 03 ( 1)
Senate Appointed:
Gayle Pohl, HFA, 04 (I)
ELECTED FACULTY REPRESENTATION ON COMMITTEES NOT REQUIRED TO REPORT TO THE
FACULTY SENATE
AWARDS COMPETITION COORDINATING COMMITTEE (4 yr*): Reviews faculty and student applications
for awards that require university (e.g. the president's) nomination. The Committee is made up of five elected
members, one from each college. Additional members may be appointed by the Dean of the Graduate College to aid in
the consideration of candidates for awards.
Rowena Tan, SBS, 03 (I)
Daya Shankar, HFA, 04 (2)
Sherry Gable, ED, 06 (2)
Laura Stauss, NS, 05 (1)
, (Grad)
Pola Gupta, BA, 04 (2)
COUNCIL ON TEACHER EDUCATION (3 yr*): Acts on behalf of the Teacher Education Faculty on policy and
curricular matters related to teacher education. Must be members of Teacher Education Faculty. Elections conducted
by the Council, with only Teacher Education Faculty eligible to vote.
Karen Couch Breitbach, ED, 03 (2)
Secondary- Diana Briggs, BA, 05 (I)
Charles D. Johnson, NS, 04 (!)
John Swope**, HFA, 03 (I)
Kay Weller, SBS, 04 (1)
Professional Foundations: Deb Deemer**, 03 (I)
Elementary Education: Connie Erpe lding, 04 (!),Linda Fitzpatrick, 03 (1)
Special Education: Becky Hawbecker, 04 (I)
Clinical Experiences: Janey Montgomery 05 (I)
Special Areas: Debra Gordon, 03 (2)
Ex-Officio
COE Interim Dean: Bill Callahan
Ripley Marston, (Teacher Ed. Fac. Chair)
One undergraduate student
Rori Carson, (Director, Teacher Ed.)
One graduate student
Philip Patton, (Registrar)
Two practitioners

GRADUATE COUNCIL (2 yr***): Meets second and fourth Thursdays at 3:30p.m. Acts on behalf of the Graduate
Faculty on all graduate policy and curricular matters. The Council advises the Dean of the Graduate College and is
responsible to the Graduate Faculty. No more than one member from any one department. Must be members of the
Graduate Faculty.
Gayle Pohl, HFA, 04 (1)
Tom Fogarty, SBS, 03 (1)
Ben Schaefer, NS, 04 (1)
Ardith Meier***, HFA, 03 (1)
K. Rajendran, BA, 04 (2)
David Saiia, BA, 03 ( 1)
Deb Gallagher, ED, 04 (1)
Sharon Smaldino, ED, 03 (3)
Tjomas Hockey, NS, 03 (3)
M. Kimberly MacLin SBS, 04 (1)
Cynthia Coulter, L, 05 (21
Richard Utz

(Grad Faculty Chair)

JOYCE MILAMIILIN
Ex-Officio
John Somervill, (Graduate)
(Graduate)
David Walker, (Graduate)
Garrett Bozylinsky, (Information Technology)
HONORARY DEGREES COMMITTEE (3 yr): Solicits suggestions for recipients of honorary degrees to
reconm1end to the President of the University.
Michael Shott, SBS, 04 (4)
, HFA, 02 (I)
Penny Beed, ED, 03 (3)
Lisa Jepsen, BA, 04 (1)
Thomas Hockey, NS, 04 (1)
Jolm Somervill, (Grad)
Patricia Geadelmann, (Dir. of Gov't Rei.)
Susan Koch, (Academic Affairs)
PANEL ON FACULTY CONDUCT (5 yr) (all at-large; all ranks and colleges should be represented): Ifthe
administration seeks to invoke disciplinary action, short of dismissal, against a faculty member, five people from this ·
panel would be selected for the hearing.
Jolene Tagtow, ED, 05 (1)
Margaret Holland, HF A, 05 ( 1)
Stephen Fortgang, ED, 05 (3)
Siobahan Morgan NS, 05 (1)
Donna Schumacher-Douglas, ED, 05 (1)
Iradge Ahrabi-Fard, ED, 05, (1)
Teresa Hall, NS, 06 (1)
Cynthia Coulter, L, 03, (2)
Jerome Soneson, HF A, 03 ( 1)
Barbara W eeg, L, 06 ( 1)
Jeff Weld, NS, 06 (1)
Lyn Countryman, ED, 04 (2)
Cynthia Goatley, HFA, 02 (2)
Karen Mitchell, HFA, 04 (1)
James Robinson, HFA, 04 (1)
PROFESSIONAL DEVELOPMENT ASSIGNMENT COMMITTEE (3 yr*): Recommends recipients of
professional development assignn1ents. Meets annually or on call.
Ali Kashef, NS, 05 (1)
Dhirendra Vajpeyi, SBS, 03 (1)
Crit Streed, HFA, 03(1)
Lyn Countryman, ED, 05 (1)
David Hakes, BA, 04 (1)
Ex-Officio
David Walker, (Grad)

GRADUATE CURRICULUM COMMITTEE (3 yr): Study and approve or disapprove all graduate curriculum
proposals (courses, degrees, and programs). Must be graduate faculty and college representatives are elected by that
college's graduate faculty.
Karen Tracey, HFA, 03 (1)
Atul Mitra, BA, 04 (I)
TBA
SBS, 05 (1)
Ex-Officio:
Appointed by Dean of the Graduate College
Appointed by the Dean of the Library
Appointed by the Registrar

* Limited to two consecutive terms.
** Completing an unfinished term.
*** Limited to three consecutive terms.

Sharon Smaldino, ED, 03 (2)
Md. Salim, NS, 05 (2)
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MEMO
TO:

University Faculty Senate

FROM:

Liberal Arts Core (LAC) Committee

SUBJECT:

Category 1 (Civilizations & Cultures) Review Summary

DATE:

November 1, 2002

Beginning September 20, 2002 the Liberal Arts Core (LAC) Committee voted to receive
the Category 1 Review Report and spent several meetings discussing this report. The
LAC Committee did not accept the Report because it fails to meet the required
procedures and content of the Liberal Arts Core Review Policy and the revisions of the
draft report that were requested on April 18, 2001 were not completed.
The following is a summary of the key issues the LAC Committee offers for the Senate's
consideration. These issues are organized around the Category Report recommendations.
The two major sections ofthe Report 1A) Humanities and 1B) Non-Western Cultures are
addressed separately.
Humanities:
The Review and Recommendations section ofthis report begins with the following
statements:
"This Committee repeats with its endorsement the observation of the 1991 review
team that 'no time was allowed for the Humanities staff to do their own selfstudy. It would have been very helpful to have had such a self-study before the
[review] process began' (Humanities Review Report, Section 4a, 'Commentary
on Review Process,' April 28, 1991 ). In the absence of such a self-study, we base
our recommendations upon written responses made by five Humanities faculty
to a brief questionnaire which was distributed to Humanities faculty and on
comments made during a consultation held between the Humanities Faculty and
·the Humanities Review Committee."
The LAC Committee fmds these statements perplexing. In 1991, the Category 1 Review
Team recognized the importance of an on-going self-evaluation and therefore would have
had ample time to initiate this important process during the eight years prior to this
current review. If however, the Review Team decided to postpone the self-study until the
beginning ofthe current review period, Fall 1999, they still had two years to complete a
self-study, a process which most review teams complete in one year.
The LAC Committee is disturbed by the fact that this self-study was not completed, that
recommendations were made based upon responses from only five faculty members and
that no information was obtained from students. Therefore, the LAC Committee finds it
difficult to comment on the conclusions and recommendations stated in this report.
However, the LAC Committee understands that the Humanities Coordinating Committee
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is currently meeting on a regular basis. We applaud this endeavor and support their
efforts and attention to the very important issues involved in the Category 1 review. The
LAC Committee offers the following comments regarding the recommendations
contained in the Category 1 Review Report with the cautions noted above.
The LAC Committee is highly supportive of the recommendation that a discussion of
possibly changing from two four-credit to three three-credit courses be held. The LAC
Committee has discussed the model of changing to a sequence of three three-credit
courses in which students take all three courses and a model in which they choose two of
three courses. The three-credit course sequence would reduce scheduling difficulties
posed by the four-credit course sequence. The LAC Committee hopes to work
collaboratively with the Humanities faculty to address these issues.
The LAC Committee also supports the recommendation to further investigate the
concerns regarding transfer credit. Likewise, progress toward the goal of eliminating
sections of more than one hundred and twenty five students, having a strong writing
component in all sections, and having sections taught by regular full-time faculty are
recommendations strongly supported by the LAC Committee. ·
In addition to the recommendation for regularly updating and revising the Humanities
Reading List, the LAC Committee highly recommends that the Humanities web site also
be regularly updated since it currently does not reflect accurate information regarding the
Liberal Arts Core and includes other outdated information. The LAC Committee is
supportive of the creation of a handbook and suggests that this information be included in
the web site to facilitate easy accessibility.
The development of a student outcomes assessment plan is a critical component of all
Category reviews and the LAC Committee strongly supports this recommendation. It is
our hope that the Humanities faculty will review and discuss their current category goals,
outcomes and competencies and develop this plan so data regarding student outcomes can
be obtained in the very near future.
Finally, the LAC Committee readily supports the recommendation that a greater
appreciation for the Humanities should be communicated to students by their advisors.
The LAC Committee supports all efforts to highlight the value of the liberal arts
categories and courses to all constituencies. It is the hope of the LAC Committee that the
Humanities Coordinating Committee will address the important issues noted above and
that we can work collaboratively to accomplish these recommendations.
Non-Western Cultures
As previously indicated, the LAC Committee is encouraging of all efforts to highlight the
importance of the liberal arts core. Therefore, the Committee supports the first
recommendation that a concerted effort needs to be made to educate faculty, students,
and administrators regarding the value ofthe non-western cultures course for liberal arts
education and future careers of students.
_,
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On September 20, 2002 the LAC Committee voted to approve the recommendation that
the prerequisite (completion ofHumanities I & II) be deleted from the Non-western
Cultures courses. This recommendation has been forwarded to the appropriate faculty
chairs for their action in the current curriculum review process.
The LAC Committee is also supportive ofthe remaining recommendations regarding the
importance of enrollment caps, classroom space with audiovisual and internet
capabilities, and a dedicated budget to bring in speakers, purchase videos, etc.
In accordance with our Category Review Procedures, the Category 1 Report and this
LAC Committee Review Summary will also be shared with the Provost, Associate
Provost and the Deans involved in this category, Dean Lubker, College of Humanities &
Fine Arts and Dean Wallace, College of Social & Behavioral Sciences. Likewise, the
LAC Committee Review Summary will also be shared with the Humanities and Nonwestern Cultures Coordinating Committees. This will be done in an effort to enhance
and support the review area and the entire Liberal Arts Core.

March 31, 2002

To: General Education Committee
From: Harry Brod, Chair
General Education Category I Review Committee:

Following is the review of General Education Category I: Humanities (lA) and
Non-Western Cultures (lB), produced and submitted by the Review Committee working
as:
Humanities Sub-Committee:
Scott Cawelti, Chair
HarryBrod
Robert Dise
Konrad Sadkowski
Non-Western Cultures Sub-Committee
Sonia Yetter, Chair
Charles Holcombe
Tom Rice
Cheryl A Roberts

Review of General Education Category lA - Humanities
Spring 2001

Section A -- Category Goals

The Humanities I (680:021) and Humanities II (680:022) courses comprise an
eight credit sequence (four credits for each course) that is generally regarded as
constituting the core of UNrs General Education Program. All undergraduates at UNI
are required to take these courses, unless they have taken equivalent courses elsewhere,
as certified by the Registrar's office. It appears that most students take the advice they
routinely receive to take Humanities I and II early in their course of study at UNI, but not
all do, and students are not required to take the courses in their chronological sequence of
I and II though, again, most seem to.
In the Fall of 2000 a Humanities website was established. This was initially the
creation of faculty who participated in the May Humanities Institute, about which more
below, with subsequent input from other Humanities faculty. As part of the project of
developing this website the Humanities faculty were for the first time in the program's
history able to jointly draft a mission statement, which articulates the goals of the
program and situates it in the context of undergraduate education and General Education
at UNI. Available through a link from the "Departments and Programs" listing under
"Academics" on UNrs home page, the text of these pages follows.

.
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http://fp.uni.edu/hwr.anitics.
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University of Northern Iowa
Welcome to the Humanities I & II Web Page!
The Humanities I and II course sequence is designed to be the jewel in the crown of the General Education
program at the University of Northern Iowa. In other words, it is the core of the core, a central unifying
educational experience for all undergraduates at UNI. This site will orient you to the philosophy, structure,
and content of Humanities I and II.
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Education at l il\'l
Humanities I & ll at UNI
Humaniti~s

I & Il t-..1lission Stat~m~nt
Humaniti~s 1 Rt!ading List
Humanities II Readihe List

'

General Education ·at Ui\1
Humanities I & If Facultv
Small.
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Undergraduate Education at UNI

The University of Northern Iowa is committed to its responsibility to enable students to become educated
persons. It takes pride in its roots within Iowa's tradition of educational standards} and it shares in the
history of higher education· found in·the-united States and globally. The ·centuries-long concept of the liberal .
arts curriculwn focused on educating the whole person is central to the mission of the University. A liberal
education, with its treasury of ideas and insights from the past, makes it possible for students to form a
perspective on who they are now and what they can do and become in the future. Such a broad view of their
place in the world liberates them to participate intelligently, responsibly, and empathetically in hwnan
· affairs, and to join with others to shape the events they encounter in the world around them.

General Edue.a tion at UNI
At UNI, formal study toward the goal of undergraduate education consists essentially of a core curriculum,
or General Education Program, as well as one or more majors or concentrations. While students can expect
that their education will prepare them for a job after graduation, career readiness is only part of what an
undergraduate education does. Preparation for a career in any field, and for life more broadly, requires not
only specialized skills, which may become quickly outdated, but a sound foundation for lifelong learning,
critical thinking, and generalized problem solving. With this in mind, the UNI General Education
curriculwn has been structured to expose students to a variety of development experiences. At its core are
the Humanities I and II courses which introduce students to the major ideas and developments of the
Western heritage. Students are also required to take at least one course in Non-Western Cultures and other
courses focusing on American society. Communication skills, personal wellness, and interaction with the
experimental methods of the natural sciences are required in further categories of the General Education
curriculwn. The Capstone course is intended to draw together many of the threads of the prerequisite
courses in order to help students recognize their place and responsibility in the global em-ironment.

. A-I-r
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Humanities I & II Mission Statement
Humanities I and II are the central components of the General Education curriculum. These courses
examine the development of western civilization and culture from its beginnings to the present. They
combine an historical examination of key events, figures, ideas, and institutions with an examination of
primary texts in the fields of literature, religion, and philosophy.
The purpose and value of the humanities is ultimately to help us discover who we are. They help to form our
intellectual, emotional, aesthetic, and spiritual capacities. They help us develop principles by which we
make choices in our lives. The study of the humanities also seeks to uncover humankind's continuing
experience by engaging in a critical inquiry about events that have occurred, are occurring in the present,
and are likely to occur in the future. Because the methods that -\ve use to compreh~n~ the past are similar to
the skills we use to understand the pr~s_ent, the-study of the humanities help us to·recognize those elements _
of the past that continue to shape our pre_s~nt and future society.
· ·
The achievements of humanity in pursuit of these ends can most readily be examined in the philosophical
doctrines that civilizations have entertained, in the scientific theories they have devised, in the faiths they
have held, in the institutions they have constructed, in the goods they have produced, in the art they have
created, in the texts they have inscribed, and in the personalities they have developed. The Humanities
courses are intended to help the student become more familiar with these attainments, and to examine them
in the historical -contexts from which they emerged. It is hoped that students will share in a common
experience that stimulates discussion amongst themselves outside as well as inside class.

The goals of this course of study are
1. To learn about the major events and ideas that have shaped western civilization.

2. To learn how development in technology and science have impacted thought, social institutions, .
material production and daily life.
3. To learn how the relations between religion, society, and the state influence events.
4. To learn how to view current events in a long perspective in order to understand how contemporary
society continues to be shaped by the past.
5. To develop the analytical and interpretive skills of writing, reading, listening, visual literacy,
discussion, and critical inquiry which remain the core of a liberal arts education.
6. To help one to evaluate one's own values, achieve self-realization, and become a more responsible
global citizen.
Over many years of faculty discussion, a set of guidelines has been developed on the basis of which faculty
construct their syllabi. With the exception· of individual faculty members who may bl! d~parting from this
common reading list on an experimental basis, all sections of Humanities I and II conform to these
guidelines, which both promote the common goals of the course and allow instructors to employ their
individual methods for reaching these goals. Some may stress literature, others history, arts, philosophy,
and!or religion. You may link to the common Humu;~ _;fics! or Hunwl!iti.:.' /.'reading lists here, and to
specific course syllabi at individual f~cutt\· sites.
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Section B --Extent to which goals are met and relevant

To implement these goals in all sections the Humanities Faculty have agreed upon
reading lists from which instructors choose their texts. The faculty believe that these lists
realize the goals of the course, which continue to be central to the General Education
Program. These lists allow for some common structure among all sections and provide
individual instructors leeway to structure their section according to their own lights.
They require the use of a core history text, sometimes conceptualized as the "Western
Civ." component of the course, and selections among key texts distributed over the time
period of the course, sometimes conceptualized as the "Great Books" component of the
course. All faculty attempt to do justice to and balance these two principal components
of the course, whose contents are also to include a fine and/or performing arts
component. While the lore of the course is that it should balance these two principal
components on a 50/50 basis, in practice most faculty teach to their strengths, with the
history/Western Civ. component of the course typically receiving greater attention from
history faculty, and the Great Books typically receiving greater attention from
Humanities faculty.
The section of the Humanities web site titled "General Education at UNI"
expresses the Humanities Faculty view of the role of Humanities I and II in the context of
the General Education Program, and the Review Committee concurs with this statement.
This statement is included in Section A of this report. The reading lists follow. From the
Humanities home page one may access information about specific sections and
instructors, many of whom now post their syllabi and assignments online.

Humanities I & IT
Reading Lists

Effective from Fall 1998

The-following instructions and regulations apply to all sections
of both Humanities I and IT:
Where possible, only whole works will be taught in Humanities
land n.
"A second, annotated, list of titles will be compiled from works
taught "experimentally" by instructors as one of the substitute
works allowed in Humanities I and IT. From this··se_c ond list of
works tha! have been taught successfully at least once, future
additions to the primary Reading Lists may be voted on by the
Humanities Staff.

_.

A third list will also be maintained containing titles of works
"suggested" by instructors for future experimentation.

The history texts approved for Humanities I and IT are:
Greer, Lewis_, Brief History of the Western
World (One Volume Editjon)
Kagan, Paul, et. al., The Western Heritage
(Vols. I & II)
Kishlansky, et. aJ., Civilization in the West
Lerner, Meacham, Burns,
Western Civilizations (Vols. I & TI)
McKay, et. al., A History of Western Society
Perry, Western Civilization
[the Concise or the Longer Version]
Spielvogel, Western Civilization
(Vols. I & II)

,_,

Humanities I
Reading List

The following reading list governs all sections of Humanities I (680:021).
_- Instructo_!"S are required to use one work from any six of the following eight
categories. In any -semester, instructors may substitute one work of their choice for
works under any one of the eight categories (that is, the work substituted for an entry
under one category will be taught along with one work from five of the other
categories).

'-

I. Ancient Near East
Gilgamesh
Genesis
II Samuel 9-20 (Court History of King David)
Amos
Job
IT. Greek Epic Period
Iliad
Odyssey

m. Classical Greece
One Greek Tragedy
One Platonic Dialogue
IV. Origins of Christianity
Mark
Luke
I Corinthians
Galatians
V. Roman arid Post-Roman Periods
Aeneid (Virgil)
Twelve Lives (Plutarch)
The Nature of Things (Lucretius)
Meditations (Marcus Aurelius)
Confessions (Augustine)

P-J.,

Consolation of Philosophy (Boethius)

VI. Medieval Period
Letters (Heloise/Abelard)
History of His Troubles (Abelard)
The Rule of St. Benedict
An Arthurian or Grail Romance
(Chretien de Troyes)
Inferno (Dante)
Selected Canterbury Tales. (Chaucer)
VII. Sixteenth Century
The Prince (Machiavelli)
Utopia (More)
Christian Liberty (Luther)
Vlll. Shakespeare (Elizabethan/Jacobean England)
One Play

Reading List
Humanities IT

The following list governs all sections of Humanities IT (680:022).
For Humanities II, assign from the following list six whole, complete works [to be
selected from those listed under the rubric "Complete Works"], of which at least one
shall be from each of the following three periods 17th and/or 18th, 18th, 19th, 20th.
Individual faculty members may substitute for one or two (1 or 2) complete works a
· selection of-short works or excerpts [to be selected from those listed under the rubric
"Short Works"-which are offered as alternatives under the century that includes the
book-length wor}{ for which they are substituting], provided the instructor includes at
least one complete, book-length work from the lis~ for the 18th, 19th, and 20th ·
centuries (in this case, the 17th century is omitted). The selection of short.works must
be equivalent in scope to a complete, book-length work.
For the items listed under the rubric "Short Wor~," the name of an author may be
interpreted to mean "selections from among the works or' and the title of a whole
work may be interpreted to mean "parts or sections from the work."
A complete, book-length work of the faculty member's choice may be substituted for
any one (1) selection from one of the four centuries (17th, 18th, 19th, 20th].
It is expected that the overall design of the course will in each case reflect the
commitment to include history, art history, literature, religion, philosophy, and
political theory. It is not required that all of these, or any specific distribution of
these, be reflected in the choice of primary source materials.

SEVENTEENTH CENTURY:
Complete Works
Descartes, Discourse on Method or Meditations

0-'1

Moliere, Any Play
Racine, Any Play
Pascal, Pensees
Comptesse de Lafayette, Princesse de Cleves
Short Works
Thomas Hobbes
John Locke
John Donne

EIGHTEENTH CENTURY: __
Complete Works

\.

Alexander Pope, Essay on Man
Daniel Defoe, Robinson Crusoe
Voltaire, Candide
Roussesu, Social Contract
Grethe, Tales of Young Werther
Short Works
Swift, "A Modest Proposal"
Montesquieu
Wollstonecraft
David Hume
Thomas Paine, Rights of Man
Kant, "What is Enlightenment?"
John Wesley, Selections from his Writings
Jefferson, "Declaration of Independence"
Edmund Burke, Reflections of the Revolution in France
Adam Smith
Rousseau, "First Discourse"

NINETEENITl CENTURY:
Complete Works
Grethe, Faust (Part I or Parts I & II)
MaryShelley, Frankenstein
Jane Austen, Pride and Prejudice
Bram Stoker, Dracula

o-r

Stevenson, Dr. Jekyll and Mr. Hyde
Hegel, The Idea of History
Marx and Engels, The Communist Manifesto
Thomas Hardy, Jude the Obscure, Return of the Native,
Tess of the D'Ubervilles

John Stuart Mill, On Liberty
Emile Zola, Germinal
Charles Dickens, Hard Times
Henrik Ibsen, Any Play
Gustave Flaubert, Madame Bovary
Ivan Turgenev, Fathers and Sons, On the Eve ·
F.M. Dostoyevsky, Crime and Punishment
Charlotte Bronte, Jane Eyre
Emily Bronte, Wuthering Heights
F. Nietzsche, Any Work
Short Works
Romantic Poets, Selected Poems
Charles Darwin, Origin of Species
_
Kierkegaard, Any Work
Feuerbach, Essence of Christianity
Newman, Sermons
Schleiermacher
J.S. Mill, "On Women"

TWENTIETH CENTURY:
Complete Works
Virginia Woolf, A Room ofD_ne's Own
DuBois, Souls of Black Folk
James Joyce, Portrait of the Artist, Dubliners
Freud, Civilization and Its Discontents
Kafka, The Trial, or Any Novel
Bertolt Brecht, Any Play
Remarq ue, All Quiet on the Western Front
Sartre, No Exit
Cam us, The Stranger
Samuel Beckett, Waiting for Godot
Elie Wiesel, Night
Viktot· Frankl, Man's Search for Meaning

B-C

Miller, Playing for Time
Simone de Beauvoir, One of Her Works
Christa Wolf, Cassandra
Gertrude Stein, One of her Works
Caputo, Rumor of War
Rushdie, One of His Works
James Baldwin, One of His Works
Arthur Koestler, Darkness at Noon

Short Works
T.S. Eliot, "The Wasteland," "Prufrock"
Kafka, A Selection of Short Stories, and/or "Metamorphosis"
Thomas Mann, Death in Venice
Michel Fouchalt, "What is Enlightenment?"
· Fukiyama, The End of History

\.

Section C --Enrollment Record and Analysis

Humanities I and II are principally staffed by instructors from four departments,
three from the College of Humanities and Fine Arts-- English, Modem Languages, and
Philosophy and Religion, and one from the College of Social and Behavioral Sciences:
History. Currently just under thirty faculty. teach Humanities on a more or less regular
basis. More sections of Humanities I are offered in the Fall, and more of Humanities II in
the Spring semesters. Taking Fall2000 and Spring 2001 as typical, in the former we find
twenty-four sections of Humanities I and ten of Humanities II, and in the latter six
sections of Humanities I and twenty-nine ofHumanities II. One additional annual section
of Humanities II is taught in the May term as part of the "European Studies in Humanities
and the Holocaust" Program in Poland, at the Jagellonian University in Krakow.
Standard sections range in size from thirty-five to one hundred and twenty students,
although one or two sections of approximately two hundred and fifty are regularly taught,
with an occasional honors section of approximately twenty.
Following are statistics on course enrollment compiled by the Office of the Dean
of the College of Social and Behavioral Sciences, presented in the form oftables and
graphs, each arranged chronologically.
Regarding Humanities, the Review Committee sees no trends which represent
problem areas needing to be addressed.
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Section D --Review o(each course

The course is served by a Humanities Coordinator, chosen by the
Humanities teaching faculty for a ,three year term on a rotating basis from the
Departments of, in order, Philosophy and Religion, History, Modern Languages, and
English. For most of the period since the last review ofHumanities in 1991 the
Coordinator was Harold Kaylor of the English Department. Beginning in the Fall of
2000 the position has been held by Harry Brod of Philosophy and Religion. As part of an
effort by the Regents to strengthen General Education, Brod was hired in the Fall of 1999
on a faculty line specifically dedicated to teaching Humanities.
The Humanities Faculty meet on a regular basis to discuss matters pertaining to
the course, and for faculty development activities, such as a recent series of seminars in
which faculty shared teaching strategies. A Humanities Coordinating Committee,
consisting of the Heads of the four Departments that regularly staff the course plus an
additional faculty member from each Department, is called into session by the
Humanities Coordinator as circumstances require.
Since Humanities I and II are the only courses in question here and they are the
subject of this report on Category I-A as a whole, anything further in this section is
unnecessary as redundant in this case.

Section E -- Student Perceptions

The Review Committee conducted no independent research in this area. The
decision not to do so was taken at the outset of the review process in light of the time
constraints and relative looseness ofthe charge given to the Review Committee at that
time. Nonetheless, we may say that in general, surveys conducted by the University as
well as anecdotal evidence show that students typically show greater appreciation for
Humanities courses when looking back upon their education several years after
graduation than they do when they are enrolled as students and tend to experience Gen.
Ed. courses as something they "have" to take, when they would rather be pursuing further
study in their major fields.

Section F -- Review and Recommendations

This Committee repeats with its endorsement the observation of the 1991 review
team that "no time was allowed for the Humanities staff to do their own self-study. It
would have been very helpful to have had such a self-study before the [review] process
began." ffiumanities Review Report, Section 4a, "Commentary on Review Process,"
April28, 1991). In the absence of such a self-study, we base our recommendations upon
written responses made by five Humanities faculty to a brief questionnaire which was
distributed to Humanities faculty and on comments made during a consultation held
between the Humanities Faculty and the Humanities Review Committee. These
responses and comments follow. We find that a number of significant issues were

raised, and recommend that ongoing discussions take place, originating with Humanities
faculty and then expanding to other concerned faculty and administrators, to engage with
these issues. We find the following issues particularly salient, given in their ranked order
of importance:
1. a hard look at the current practice of students being able to receive credit for four hours
ofUNI Humanities by taking three credits of Western Civilization at a community
college, as these courses are not equivalent,
2. the development of student outcomes assessments,
3. a process for regular updating and revisions of the Humanities Reading List,
4. discussion of possibly changing from two four-credit to three three-credit courses,
5. creation of a handbook, on the model of the Capstone handbook,
6. greater progress toward the goal of eliminating sections of more than one hundred and
twenty students, and having a strong writing component in all sections,
7. greater progress toward the goal of having sections taught by regular full-time faculty,
8. greater appreciation for Humanities communicated to students by their advisors.

Humanities Review Faculty Questionnaire
I. What do vou [eel is valuable or commendable about UN!'s Humanities program?

Humanities I and II do at least 2 very important things: ( 1) they provide all UN1 students
with a common historical framework, helping to place them within the \vestem intellectual
world, something crucial for developing an educated person, and (2) they help transform a high
school student into a college student by their high intellectual expectations and demands.
It exposes students to some very imp ortant literature, philosophy, and
history that have shaped the western experience.
It is part of the students'
culture, whether they realize it or not.
The greatest strength of the program, at least potentially, is that it
provides our students with a level of cultural literacy that . they too often
lack coming out of high school.
As specia;ized TV channels .and radio · .
~
stations have proliferated over the last decade, and as the Internet makes it
easier for people to focus their attentjor.s on particular areas that interest
them, the level of shared culture between our students and the broader
society decreases.
Humanities can do something to provide them with a level
of shared culture that they can carry through life.
Furthermore, Humanities can help our students to appreciate the point
that the ideas that populate their heads, and the institutions that populate
their worlds, have roots that lie deep in the past.
They can come t o see
that they, and the modern American and Western world in which they live, are
in fact ~he products of an extremely long process of cultural evolution.
Und ers tanding that can give them a sense of context, and thus perhaps help
them to see themselves, and their culture, as something other than disposable
consumer commodities.
Its · commitment to trans- and interdiscfplinarity, which most other
general education courses lack. Its teaching of literacy and processes of
thinking which prepare them better for any kind of post-college work than
specialized training which will be dated within a few years.
They teach critical engagement with texts and historical information in
broad and interdependent ways.
They provide a unique synthesis that is
extremely valuable to students.

2. What criticisms or complaints do you have?

That the large sections of Humanities I and II are often not as..rigorous as small (35
student) sections, and that some small sections don't require intensive \VTiting and discussion.
Not enough cohesion among faculty regarding texts and the tendency for
some to use a really superficial history text.
Lack of a commitment to the course and its on-going development.
The outside reading li st needs broadening to include significant works
currently, and mysteriously, absent from ~t (~;ty no Orwell? w~y no Song of
Roland? why n~ Beowulf? why n~t ?a~!'s :etter to the Ra~ans, probably the
single most in~luential text in the New !esta~ent? why no Twain? why not
the US Constitution?)
The tendency to shift instructional responsibility towards adjuncts
must be stopped, and reversed.
The break between the two se~esters r.eeds to be pla:ed i~ the 16th, not
the 17th century.
Historically, religio usly , and scientifically the 16th
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century (and especially the early 16th century) marks a much more important
divide than does 1660.
There is a mentality among too many students and faculty members to
devalue and derogate general education and humanities courses. This mentality
derives in a large part from utilitarianist priorities (only "skills'' leading
directly to a "job'' are what should be taught and learned) and academic overspecialization.
Some sections do not have students do enough writing.

3. Realisticallv, what, i{anvthing, would voulike to see change?
More writing and discussion in smaller sections. More discussion among the
faculty, sharing perspectives, methods, approaches, and the like.
I would like to see · us use a common historical text and at least 4
common literary/philosophical texts in each course to give students enrolled
at any one time the feeling that they share experiences across sections.
Then, rotate these texts over time.
I also would like to see the continuation of the faculty seminars to
suggest ways of approaching these materials in class.
Moving the break between the two semesters back to 1500 or 1550.
Expanding the canon of readings. Reducing the role of adjuncts.
The re-evaluation of articulation agreements which undermine the
efforts of UNI professors for high-quality Humanities courses.
Students should be writing substantial papers in this course, and the
University.should ensure that there are either ·small enough sections or
teaching assistants provided to make sure this is done. Stopping the
practice of students taking three credits of less rigorous Western
Civilization courses at a community college and receiving four hours of UNI
Humanities credit for it. Those courses are not equivalent.

4. Is there anything you would like to call to the attention o{either internal or external
·observers?
That they see the precious resource we provide students by these courses.
The lack of cohesion among the larger group.
The excellent outcomes assessments for Hum courses in assessments done
five or more years after graduation. Humanities courses are ranked as the top
courses in the General Education program.
These c ourses are taught by a group of dedicated and talented teachers,
and are among the best of what UNI has to offer.

F-~

Humanities Review Committee
Minutes: January 26, 2001
Present: Harry Brod, chair; Scott Cawelti, Kenneth Lyftogt, Don Shepardson, Richard Utz, Sonia Yetter,
Konrad Sadkowski, Kenneth Atkinson, Jerry Soneson, Eric Hayot, Dolly Maier, Roy Sandstrom, Bob Dise .
The meeting was called to order at 9:00 by Harry Brod, Chair.
Chair Brod read three responses to series of questions concerning Humanities I and II.
Two were from current participating faculty, one from an administrator. (Responses and questions
attached.)
Discussion·:
--can faculty still send responses? Yes, they and they should.
--lack of involvement in Humanities review and the courses as a community of faculty makes
development of the course difficult. Was once a close community, but no longer.
--~ow

many faqulty teach it? Around 27.

--challenge of the course involves cohesion vs. diversity; mu.st have a balance between these two poles
--no need to feel bac!ly that the course as offered is quite diverse;. that can be h~althy and productive for
student learning
-.
--need flexibility with reading list
--humanities faculty need a handbook similar to the Capstone handbook
--selecting texts they prefer helps faculty teach from their strengths
--"review" usually means asking what FACULTY \vants; need instead to ask what students have learned.
Need a different approach to ass~ssing the effective ·ofthe course.
How much "value added" can \Ve say has come from students taking the hum::1nities courses? That is what
we must try to measure.
--need to answer the question : does real learning occur, or do we just hope it occurs?
--might look at cohort assessments from graduated students and use that as part of the humanities course
evaluation .
--far less agreement now than there \vas 20 years ago about what \vas important
--general agreement that students forget fact very quickly, but do learn attitudes, approaches, critical
thinking

--should the course be cut back to three hours apiece, for a total of six, or lengthen to nine hours, \vith a
standard breakdown of ancient, medieval/renaissance and modem?
--six or nine hour courses would be much easier to schedule than the current four and four.
--courses tend to be institution driven rather than student-learning driven
--idea of cultural literacy; need to keep that in mind as key reason for these courses
--problem with students taking humanities I and II at community colleges with much different requirements ,
yet we don't question those courses as much as \Ve should.
--humanities are interdisciplinary, as is writing, but other courses are fiefdoms, offered more for
political/departmental reasons than programmatic ones
-. - -

--need to write a justification for both Humanities I and II that can be used to justify the current courses and
possibly argue for nine hours rather than six or the current eight.
--is increasing class size on the horizon? Must be ready for that argument, too .

,,
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Appendix

The Humanities Institute
As a joint project of the Center for the Enhancement of Teaching and the ITSEducational Technology Center and with the support of the Office of the Provost nine
Humanities Faculty participated in an Institute in May, 2000, with a primary though not
exclusive focus on teaching innovations involving technology designed, as the Report on
the Institute included herewith as an Appendix states, to improve "student learning
outcomes by (a) helping faculty develop their knowledge, skills, and sensitivities with
regard to (b) enhancing the purpose, content, and design of the courses they teach."

Summary Report onThe Summer Institute for Humanities
Center for the Enhancement of Teaching
ITS-Educational Technology
\.

May 2000

Prepared for
The Office of the Provost ·

Fall2000

'•

Abstract
The Center for the Enhancement of Teaching and ITS-Educational Technology collaborated
· to present a May Institute with the goal of improving student learning outcomes by (a)
helping faculty develop their knowledge, skills, and sensitivities with regard to (b) enhancing
the purpose, content, and design of courses they teach . The content focus of this first Institute
was Humanities. This document is a summary ofthe Institute and is presented in four
sections. Section I is a reflective summary ofthe Institute leaders. Section II contains the
assessment information collected by Phyllis Baker from the participants. Section III makes
recommendations for future Institutes. Section IV is a brief summary of Spring 2001
implementation plans.

-

Section 1: Institute Leader Summary
The Institute leader summary consists ofthree parts: logistics, goals, and budget.

Logistics
Nine Humanities I and II faculty from three departments participated in the Institute: History
- Greg Bruess, Donna Maier, Mike Prahl, and Roy Sandstrom; Philosophy and Religion Ken Atkinson, Harry Brod, James Robinson, and Bob Schnucker; and Modern LanguagesSonia Yetter. Also in attendance were Roger Sell, Ed Amend, and Brenda Jordon, The Center
for the Enhancement of Teaching; Phyllis Baker, Associate Dean, CoJlege of Social and
Behavioral Sciences (assessme}lt); and Marilyn Drury and TyA.np Morehead, ITS- -.
Educational Technology. The Institute leaders were Roger Sell, Marilyn Drury, and TyAnn
Morehead.
The group met May 8-June 1 from 9:00a.m. - 4 :00p.m. The majority of time the group met
in the Center for the Enhancement of Teaching. When hands-on instruction in technology
was required, the group met in the Center for Educational Technology. Twelve Compaq
laptop computers were networked in the Center for the Enhancement of Teaching and used
for project work. The large group meeting room was equipped with a portable LCD projector
and laptop for large group work.

Goals
The following chart lists the goals of the Institute and a brieflnstitute leaders' assessment of
its success. We realize that any group will have its exceptions. Our reflections are for the
group as a whole . Specific recommendations appear in Section III .
Institute leaders assessment/comments
Somewhat successful

Goal
Enhance the faculty's instructional design,
development, and evaluation abilities

Participants were exposed to a variety
of ID theories and articles.
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Establish and/or renew connection among
those who teach Humanities I and II as part of
a learning community

Reexamine and revise as needed the
Humanities I and/or II course that faculty
participants teach
- -

-

--

Very successful
This was an extremely important and
successful component of the Institute.
A true learning community was
established .
Very successful
Participants truly examined their
courses; several revised syllabi to
include more learner-centered
information. The group collaborated to
create common goals for Humanities I
and II.

-

Cooperatively develop technological
components that can be used to enhance
learning in Humanities I and II courses

· Very successful
The elements to make this successful
are in place. The components will be
created during the Fall semester and
implemented in the Spring.

\

Make a library of resources available to all
Humanities I and II f~culty- on campus

Somewhat successful
The library will be added to during the
Fall and Spring semesters. More time
was spent on developing faculty
technology skills than anticipated.
This resulted in less time being
available to create technological
components for the library.

Prepare for the implementation and evaluation
of the technologically-enhanced Humanities I
and II courses

Very successful
The group is meeting every other
Friday: mornings in the Library and
afternoons in the Educational
Technology building. Staff from both
Centers are prepared to assist
Humanities I and II faculty in
implementation. Plans are underway
for evaluation of these courses.

Appendix A contains a chart showing goals and activities by week . (Major Activities chart)
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Budget

, ..

Summary of Expenditures
May 2000 Humanities Institute

The funds received for the Institute expenses were less than the actual expenditures. The
deficit of $1717.26 was covered by the Center for the Enhancement of Teaching.
There are currently no funds budgeted for the support and evaluation of this project. Both
Centers are committing significant resources to support the Humanities faculty as they
implement these changes in Spring 2001. Funding for support and evaluation needs to be
addressed in future Institute budgets.

Section IT: Participant Evaluation
Qualitative Analysis
In an effort to understand the participants' experiences at the Humanities Institute, Phyllis
Baker performed in-depth, semi-structured interviews with all but two ofthe participants.
One of the participants did not volunteer to be interviewed and the other was out of state and
addressed the interview topics via e-mail. The interviews took place on campus during June,
the month directly after the Institute. They lasted between 45 minutes and 75 minutes. The
use of in-depth, semi-structured interviews allowed for a more thorough understanding than
that gathered by questionnaires because they allowed for follow-up questions and emergent
issues. The interviews were audio-taped and then transcribed . What follows is a result ofthe
content analysis of the transcriptions.
The content analysis revealed three themes in the data. First, the participants asserted that a
sense of community developed during the Institute and that it was essential to the success of
the Institute. Second, the participants' reactions to the technology portion of the Institute .
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were mixed, they really liked the "hands-on" approach but wanted more of it . Finally, the
discussion and reading parts ofthe Institute also were also met with mixed responses, some
felt there were too many of the wrong types of readings and too much or too little discussion
about humanities, student learning, and assessment.
Central to the participants' positive experiences at the Institute was the development of a
sense of community. With only one exception, the participants felt that the best result of the
Institute was community building. For example, on participant said "I really liked finally
developing a sense of community, especially among disparate people. That's not something I
thought would be as easy as it turned out to be." Another one explained, "It was excellent for
me to get to know people. I know that there's some history oftension between the
Humanities and Social Sciences faculty . I think truly excellent things happened (at the
Institute) particularly bridging this gap ." This_community building was good not qnly __
because it led to a better experience during the Institute but also because the participants
predicted that a sense of community would really enrich the Humanities faculty in general.
The participants' experiences with the technology portion ofthe Institute were mixed . Again,
almost unanimously, the participants felt that learning the technology was a great thing. One
participant said "What worked well for me was the attempt to get presentations ready and the
hands-on experiences." On the other hand, most participants also criticized how the
techn~logy teaching was done. For example, some wanted the technology to be introduced
earlier in the Institute. "The most valuable part (of the Institute) was the technology, but it
needed to be brought in earlier. If it had been brought in the first week, I think it would h~ve
been more helpful." Similarly, a few expected to work on their own materials and were ·
disa,ppointed that there was not more time to do. it. "There was not enough time to do it on
your own." There were more detailed suggestions made by the participants about how to
incorporate more technology into the Institute. For example, some felt they needed more time
learning how to search the web, others felt they wanted more time on Power Point, and others
felt they wanted more time with WebCT. But generally, the participants liked working with
the technology but wanted more of it.
Less important than community building and technology, but a distinct theme none-the-less
was a mixed evaluation ofthe readings and discussions about humanities, student learning,
and assessment . All the participants liked the discussions about Humanities and all but one
interviewee felt that the readings were not very helpful. "TheJarge scale instructional design
readings and conversations were not that useful." Another said "Some ofthat stuff in
instructional design, I did not get a thing out ofthose." Another said that the discussion about
student learning was important, "I am willing to admit now that I think that students may
learn differently and that there is not only one way they should learn." The participants also
differed on their evaluation of the focus on assessment at the Institute. Some wanted to spend
more time on assessment, discussing what it was and how to do it better. Others felt as
though the focus on assessment was a waste oftime. In general, then, the participants
assessed the discussions and reading material as both positive and negative with the
discussions being evaluated more positively than the readings . One participant summed it up
this way. "The discussions were good, even ifthe readings weren't good ."
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Overall, the participants enjoyed the Institute, learned a lot, and would do it again. One
participant said, "My reaction, the bottom line is, I'm unreservedly positive about the
Institute." Another said, "It was a good experience, I'm glad I did it!" Another participant
said, "I thought the Institute was very valuable, it will definitely help improve my teaching."
The overall reaction of the participants to the Institute was overwhelmingly positive, they all
felt that it was helpful and would do it again.

Section III: Recommendations
From both the Institute leader and participant views, the Institute was very successful. As
with most first endeavors, improvements can be made. The following are the
. recomm_end~tions of the Institut~ _leaders for future Institutes.
~· ·

- 1. Realistic expectations of faculty technology skills and outcomes
It is imperative that all parties involved understand that the level oftechnology skills
faculty bring to the Institute has a direct impact on the quality and quantity of
technological components the participants are able to create. It must be determined if
the process ofbringing mainstream faculty forward in technology skills during the
Institute is a desired goal. If those selected to participate have higher than average
,_ technology skills, more can be expected of the components created. One is not
necessarily more desirable than the other.
2. Institute schedule

Almost universally, leaders and participants expressed the opinion that the readings
on instructional design and pedagogy need to be fewer in number and more selective
in nature with more active learning, revising, and creating. Although we strove for a
balance of readings, discussions, and activities during this first Institute, we need to
revise the mix for the next Institute.
A suggested revised schedule would concentrate the readings and discussions in the
first week. The second week would consist of a week of technology instruction for
faculty similar to ITS-Educational Technology's existing Courseware Camps. Time
in hands-on technology instruction would be complemented with development time to
reinforce skills that were recently learned. The third week would be devoted to
developing the technological components. The fourth week would be spent refining
the components and working through the evaluation and implementation issues.

Another possibility is to provide selected faculty with the technology instruction
during the semester prior to the Institute. This would leave more time during the
Institute for instructional design and creation of course components.
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3. Funding
In order to effectively serve Institute participants while still serving the rest of the
campus community, both the Center for the Enhancement of Teaching and ITSEducational Technology need to receive more funding to defray the cost of
supporting participants, developing components, and conducting meaningful
assessment.
4. Timeline

Planning for May Institute 2000 needs to begin soon. Faculty make plans for
May/summer in the fall. A target group needs to be identified in September with
- potential participants invited in October.
·

5. Suggested participants
Several possibilities exist for participants to include in the next Institute. It is logical
to continue within the General Education courses. As only one-third of the
Humanities faculty participated in the first May Institute, we could continue our work
with additional Humanities faculty. Capstone is another choice as it involves all
, students. Another option is the faculty who teach Oral Communications. Several have
above average technology skills. The mass lecture has potential to be delivered via
technol9gy, freeing resources and improving ?tudent scheduling.
6. Continued contact with "alumni"

We should continue to work with each Institute group after their initial projects are
implemented. Some type of structured follow-up support needs to be implemented to
sustain the projects and move them to the next level.
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Section IV : Brief Summary of Spring 2001 Implementation Plans
Changes

Room

Enhance lectures; digital art,
music, video

SRL 220

. Yes

Donna Maier

Develop interactive map
tutorials for students; explore
uses ofWebCT

SRL 220

Yes

Mike Prahl

WebCT; digital art, music,
video

SRL 220

Yes

Roy Sandstrom

WebCT; digital art, music,
video; chat rooms; feedback
forms

SRL 220

Yes

PowerPoint, Web; study guides
on Web

SRL 12

James Robinson

Study guides on the Web;
enhance lectures; WebCT for
grades

SEC 244*

Bob Schnucker

Collaborative learning groups

CBB 109

Only a VCR,
overhead and
projector; no
compute~ or
network
connection
Only video
tape and
overhead; no
computer
No computer
or projector

WebCT; chat rooms; practice
tests; digital art, music, video;
enhance lectures;

SEC 244*

Participant/Department
His to
Greg Bruess

Philosophy and Religion
Ken Atkinson

Modern Languages
Sonia Yetter .

*Large sections previously taught by Dr. Kaylor.
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Equipped

Only video
tape and
overhead; no
computer
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NON-WESTERN CULTURES IN THE GENERAL EDUCATION PROGRAM
INTERNAL REVIEW 2001-2002

A Report to the General Education Committee from
the Non-Western Cultures Review Committee (Revised)
Submitted by
Sonia L. Yetter, Chair, and Cheryl A. Roberts,
Principal Authors
2000-2001,2001-2002
In Consultation with
Charles Holcombe and Tom Rice
2000-2001
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Introduction
The University ofNorthern Iowa General Education Committee regularly reviews the
General Education program (now the Liberal Arts Core) areas. In the fall semester of the
academic year 2000-2001, a committee was formed and charged with the review of the
Non-Western Cultures component of Category I of the General Education program The
report that follows is divided into two sections, each section containing a sub-section.
The history of the review is, briefly, the following. The work ofthe initial committee
(Sonia Yetter, Chair, Cheryl Roberts, Tom Rice, Charles Holcombe) was largely done in
academic year 2000-2001. Questionnaires were developed by Charles Holcombe for the
Non-Western Cultures faculty and by Cheryl Roberts for the students attending the
classes that spring. Few faculty answered the questionnaire and only a handful gave the
questionnaire to their students to answer. Nevertheless, with the limited data available the
committee went forward with their report. The University General Education Committee
asked that the report be sent back to the committee to be reconsidered and rewritten upon
the collection of further data. The questionnaires were re-crafted with slight additions
(see addenda attached) and hand delivered to faculty; the student questionnaires were also
hand delivered to faculty with a request that these be handed out and sent back to the
committee chair as soon as possible. Forthwith is the report. Note that the results and
discussion of the data collected in spring, 2001 in regard to information collected from
students begins the section on Student Perceptions. In the latter section, "Faculty
Perceptions," both semesters' data are integrated.
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Studen·t Perceptions
I. Academic Year 2000-2001
Student perceptions were evaluated by use of a questionnaire given to a small sample of
the non-Western Cultures classes taught in the spring, 2001. The questionnaire consisted
of five questions addressing the relevance of the course to future careers and to a wellrounded education; comparison of the course to other general education courses;
influence of the course on other coursework, and the difficulty or ease of enrollment in
the course of the student's choice.
1. A course in Non-Western Cultures is relevant to your future career.
•

39% of the students agreed or strongly agreed

•

27% had no opinion

•

34% disagreed or strongly disagreed

•

It seems that students are fairly evenly divided on the value of a Non-Western

Cultures course to their future careers.
2. A course in Non-Western Cultures is necessary for a well-rounded education.
•

76% of the students agreed or strongly agreed

•

14% had no opinion

•

10% disagreed or strongly disagreed

•

Clearly, students believe that a Non-Western Cultures course is important in a general
education program.

3. How does this course in Non-Western Cultures compare to other general education
courses you have taken? This question was designed to investigate the perception that
such a course is typically easier than other General Education courses.

> :
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•

76% of the students replied that the level of difficulty is about the same

•

19% responded with "more difficult"

•

3% responded with "less difficult"

•

Several students replied that they did not yet know

4 .

4. Does this course have any affect on your other classes, such as making other classes
easier? Or is there no relationship? This question sought to explore connections between
the Non-Western Cultures courses and other courses the students might be taking, in their
major/minor, for instance.
•

45% of students stated that the Non-Western course has some or a great effect

•

45% stated that it had little or no effect

·•

The remaining had no opinion

5. Did you have any trouble enrolling in the Non-Western Cultures course of your
choice?
•

52% replied that they had no trouble

•

29% replied that they had a great deal of trouble

•

The remaining students replied that they had no trouble

•

Three students replied that they had no particular choice in mind and therefore had no
trouble finding a course that would simply fit their schedules. In previous years
enrollment in the Non-Western Cultures courses was much more of a problem than it
appears to be now. There is still room for improvement, however, as a number of
students still are encountering some difficulty.

To summarize, the results of this questionnaire indicate a general level of approval and/or
satisfaction with the Non-Western Cultures category of the General Education program.
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In comparing the resuhs ofthis survey with the survey conducted in 1991, several
fmdings can be noted. First, then as now, students do not find the Non-Western Cultures
courses to be relevant to their future careers. Although the course is not specifically
designed to further the career goals of our students (as opposed to their major classes),
the issue of how students perceive the relevance of studying another culture in an
increasingly internationalized world is of great importance. This suggests that faculty in
general, and not only the Non-Western Cultures faculty, need to respond to the question
of relevance. Second, the level of difficulty compared to other courses seems fairly
consistent. In 1991 the Non-Western Cultures courses were considered to be of average
to above average in difficulty; in 2001 the courses seem to be similar to or more difficult
than other General Education courses. Third, in both surveys students do not appear to
have great difficulty in enrolling in the course of their choice, yet some problems do
remain. Certainly the decision by the Humanities faculty to make Humanities I and II
prerequisites to enrollment in the Non-Western Cultures component of the same category
ofcourses has affected our students' ability to enroll in a timely manner in the course of
their choice and has also affected at what point in their careers students may enroll in
these courses. (On this question, please see Faculty Perceptions below.) Finally, although
the questions in the surveys of 1991 and 2001 were not exactly the same, students in
1991 found a high level of satisfaction with the Non-Western Cultures course; in 2001
students generally felt that taking a course of this sort is important to a well-rounded
education.

.
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Student Perceptions
ll. Academic Year 2001-2002
In attempting to gather more data from students enrolled in Non-Western Cultures
courses, Dr. Cheryl Roberts and Dr. Sonia Yetter re-crafted the first survey by asking for
additional information, such as status, gender, and major/minor, on the second survey.
The substantial questions dealing with student perception remained the same. Further,
unlike the first survey in spring of2001 where we asked for instructors to volunteer their
students and time in class to respond to the survey, in fall2001 we hand delivered to
faculty individual packets of questionnaires with a firm date of return to the Chair. As a
result, our sample was larger than in the previous spring.
The questionnaire consisted of five questions addressing the relevance of the course to
future careers and to a well-rounded education; comparison of the course to other general
education courses, influence of the course on other coursework; and the difficulty or ease
of enrollment in the course of the student's choice. In addition, demographic information
on gender, year in school, and major/minor were requested.

Survey Results
Of approximately 140 students taking the survey during the fall, 2001 semester, 64%
were female and 36% male. Only 10% were first year students; 14% were sophomores;
46% were juniors; and 33% were seniors. Their majors represented every college on
campus, and most departments. The largest numbers were in the College of Business,
with a second large group in Education. Other majors· included Art, History,
Communicative Disorders, Geography, Interior Design, Psychology, Industrial
Technology, etc.
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1. A course in non-Western cultures is relevant to my future career.
•

48% agree or strongly agree

•

45% disagree or strongly disagree

2. A course in non-Western cultures is necessary for a well-rounded education.
•

73% agree or strongly agree

•

15% disagree or strongly disagree

3. This course is more/less/about the same level of difficulty compared to other general
education courses I have taken.
•

74% respond "about the same level of difficulty"

•

The remainder are split between less difficult and more difficult

4. This course has a great effect/some effect/little effect/no effect of my other classes.
•

35% reply some or a great effect

.•

55% respond little or no effect

5. I had a lot/a little/no trouble enrolling in the non-Western culture class of my choice.
•

Scores are approximately equal for each of the three options.

Discussion
Students are about evenly divided on the value of the course to their future careers, yet
three quarters believe the course is necessary for a well-rounded education. This suggests
that we might be doing a reasonable job of communicating the value of the courses
themselves, but a poor job of showing their relevance to future careers or life in general.
The task of showing such relevance is not only the purview of the non-Western cultures
teachers, however. Students' attitudes show that teachers in the major areas need to do a
better job of relating these courses to career choices.
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Disturbingly, some of those disagreeing to the second question include students majoring
in criminology, social work, family services, and education. Many business majors, too,
felt that the study of non-Western cultures is not relevant to their future careers. The
value of these courses needs to be made clear to all our majors, explicitly, in their major
courses.
The equivalence of course difficulty is reassuring. Instructors seem to be doing a good
job of keeping the non-Western culture courses in line with other general education
coursework that is at the same level (i.e., 100-level courses).
It is disappointing, but not completely unexpected, that students generally find little
connection between the non-Western culture courses and other coursework that they are
enrolled in. Again, it seems that the professors in other courses need to help students see
the relevance and applicability of the non-Western cultures courses to other classes, both
general education and major classes, in the students' curriculum.
While a majority of students report that they had little or no trouble enrolling in the nonWestern course of their choice, some 79% ofthe students are juniors or seniors. Since
the course is part of the general education requirement, it should surely be taken before
students are in their junior or senior years. Enrollment patterns of general education as a
whole should be investigated to

~ee

why this course is taken so late by so many students.

In summary, the committee strongly recommends ttw:t faculty in all fields, particularly
those teaching the major courses, be encouraged to make explicit connections between
the non-Western cultures component and future careers of students. Non-Western faculty
can be encouraged to do so as well, but the weakness appears to be related to the majors
faculty. In addition, students in fields related to dealing with the public (criminology,
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social work, for example) must certainly be better educated about the nature of the public
they will deal with, and most importantly, education majors need clear and explicit
instruction to ensure that they recognize the importance of non-Western cultures both in
tenns of the non-middle class majority students they will encounter, but also ofthe value
of teaching their middle-class majority students about non-Western cultures. Ignorance
begins at a very early age, and education majors have the opportunity to make a
difference. It seems, though, that many of these majors are unaware of the differences
they can make.

Faculty Perceptions
Revisiting Faculty Perceptions Ten Years Ago
The last review of Non-Western Cultures took place ten years ago (1991) and found
faculty generally satisfied with the content and implementation ofthe Non-Western
Courses as part of Category I in the General Education program. Overall, faculty had
extensive research and personal experience in their respective culture areas. This was
considered essential in teaching these courses. Faculty had a number of concerns in
1991, including class size (too large), inadequate support for critical teaching aids (e.g.,
maps, films, video, VCRs, monitors, slide projectors), lack of dedicated classroom space
(e.g., classrooms dedicated to specific areas, such as a China or India room), and, most
important, that students were neither well-prepared for the Non-Western courses, nor
particularly enthusiastic about the need to take these courses.

,.
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Faculty Perceptions ofNon-Western Courses
The Committee drafted a questionnaire to elicit from Non-Western faculty their
perceptions of the category's strengths and weaknesses and their judgment concerning its
implementation. (See Addenda for sample questionnaires for spring and fall2001.)
In the spring semester 2001 questionnaires were sent via e-mail to 22 instructors who
currently teach or have taught Non-Western courses since 1991. Only five responded. In
part, the poor response rate may have been due to people wishing to remain anonymous,
faculty's interest pertaining only to the course she/he teaches and not to the group as a
whole, or the delete button. In the fall the same questionnaire was hand delivered to the
same faculty. Twelve additional faculty members responded. (The only changes to the
second questionnaire asked for additional information about one's home

departme~t,

rank

or position, gender, course taught, and how often the instructor teaches this course.)
Interestingly, the additional responses only confirmed the summaries and discussion
contained in the first report. There were a few other suggestions made by the respondents
in the fall; these shall be listed below. Faculty concerns remain largely the same
concerning available resources, course loads and class size, and preparation of our
students for these courses.

General Description ofNon-Western Cultures Faculty
1. There are currently 25 faculty members teaching the Non-Western Cultures component
of the Liberal Arts Core. Of these one is a new assistant professor in the Department of
History, two are visiting assistant professors in the Department of Sociology,
Anthropology, and Criminology, and two are in adjunct positions in the Department of

.·
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Modem Languages. In academic year 2000-2001 there were two visiting professors from
Russia and China, respectively. All respondents have extensive research and personal
experience in their respective culture areas. In general, this is one of the great strengths
of the Non-Western course and its instructors: all have spent extensive periods of time in
the countries/geographical areas which they teach. Most have adequate to advanced
foreign language skills which allow them to access research materials, as well as current
media in the area's language(s), e.g., newspapers, internet resources, films, news
programs (via SCOLA, the satellite news network), etc., which allows instructors to bring
up-to-date current events into the classroom.
2. Instructors agree unanimously that the course is of great value to UNI students
because it introduces a fairly homogeneous student population to other peoples and
attitudes. On one hand, several of us commented that the study of a non-western culture
compels students to reflect on their own culture and its values. This is another aspect of
the course that faculty generally view as one of the most important components and
outcomes of the non-western courses.
On the other hand, we also have a genuine concern that students should come better
prepared to study another culture and with a better attitude to the requirement of taking
this component of the Liberal Arts core. Indeed, besides the five respondents from the
Department of Modern Languages, several other professors noted that UNI students need
to study a foreign language, in addition to being more open to the study of another
culture. In addition, a majority of the respondents think that the question of whether the
prerequisite of Humanities I and II is actually beneficial to the students as preparation for
the course needs to be revisited. Faculty from Political Science, Anthropology, and
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Modern. Languages tended to view the Humanities prerequisite as impeding the study of a
non-western culture earlier in a student's university career. Those instructors in the
Department of History whose major area of study is not Euro-centric also favored the
dropping ofthe Humanities prerequisite. The course is a 100-level one and undeniably
means that both instruction and course content are on a more advanced level than the
Humanities sequence. However, those respondents who mentioned this concern saw
required prior study ofHumanities not specifically contributing to the students'
understanding of another culture. Indeed, these instructors tb.ink that the sooner UNI
students study a different culture, the better chance that students will be "encouraged to
see their own culture or other cultures in a different light."
3. Instructors in the Category IB continue to teach these courses consistent with the
original guidelines established for that Non-Western culture area. After examining the
course syllabi submitted by the faculty, the committee concurred with that judgment. All
instructors continue to approach the subject from a multidisciplinary perspective and use
a range of instructional materials.

Faculty Consultation
Dr. Yetter, as Chair of the Review Committee, held an open consultation in December,
2000 with faculty who teach Non-Western courses. Concerns aired at that meeting
reflect a range of issues, but several continue to stand out. (Two of the people attending
this meeting did not return questionnaires.)
1. Section sizes have been stabilized by a 1997 agreement between Non-Western faculty
and their respective department heads. A cap on enrollment at 35 students per class was
agreed upon. This has enabled instructors to approach their subjects with greater de.P.th
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arid witll. greater student participation. There continue to be problems, however, with
department heads who have set the cap higher.
2. The desire to have rooms dedicated to a specific area, such as India, the Middle East,
or Russia remains one of the major concerns, as well as having both Colleges
(Humanities and Fine Arts and Social and Behavioral Sciences) dedicate specific rooms
with up-to-date technology, e.g., fully equipped computer systems with projector. This
latter issue would allow greater in-class use of internet sources, film and video, slides,
maps, and so on without instructors having to transport their own equipment to different
buildings, for instance. The issue of space and appropriate technology remains an
important issue for the Non-Western faculty. The same issue was raised in the review ten
years ago and there appears to have been little, if any, progress in this area.
3. A budget, even a small one, that would be allocated for the purchase of videos and
other teaching materials, as well as to bring in speakers, is also desirable.
4. Another perennial issue continues to be the attitude which students bring to their NonWestern courses. This negative attitude continues to be a problem for those of us who
are teaching courses which are not only dear to us, but are also part and parcel of our
major areas of expertise. Non-Western faculty are not alone in their concerns here. A
number of people voice the opinion that more needs to be done by the Non-Western
faculty, Humanities faculty, and the general university population, i.e., other instructors,
student advising offices, and so on, to let students know that the Category I sequence in
the Liberal Arts core is integral to their intellectual and social knowledge and growth.
Summary and Recommendations
The Committee's most important fmdings and recommendations follow.

" ·1
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1. From the student questionnaire we find that students see no particular value in the
Non-Western Cultures course for their future careers (although they are more positive
about the value ofthe course for a well-rounded education); the faculty also note
fiustration with students' generally negative attitude toward the course and the apparent
lack of support from faculty and advisors across campus. It seems cleat that a concerted
effort needs to be made to educate faculty, advisors, students, and a~ministrators to the ·
value of this course both for General Education and for any future career the students
might choose.
2. Since a significant number of faculty feel that the prerequisite of the Humanities
sequence is an impediment both for enrollment and educational reasons, the Committee
recommends that, with the consultation ofthose who might disagree, a proposal to delete
this prerequisite be put forth. If course numbering is part of the problem, the faculty
could consider the possibility of renumbering the Humanities and Non-Western Cultures
courses, keeping in mind that the Non-Western Cultures part of the sequence is a more
focused area of study.
3. Department heads need to be informed of the enrollment cap on Non-Western
Cultures courses. Higher administration needs to contribute to seeing that the cap is
respected.
4. Dedicated classroom space and classrooms with audiovisual and internet equipment
are a basic necessity for the success ofthese classes. There is simply no reason not to
have basic support. The administration is urged to act on this recommendation quickly.
5. Finally, a dedicated budget, even if small, would enhance the ability of the instructors
of these courses to encourage students to broaden their understanding of their own and
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other c.ultures, of themselves and others as individuals within a given social and cultural
context. It seems that if each department and/or college contributed even a small amount,
the total could be used to good effect by bringing in speakers, purchasing videos, etc.

In sum, the faculty feels that the need for study of Non-Western Cultures Courses is an
absolute necessity for well-educated students who will leave UNI to live in a greatly
internationalized world. While there are issues that concern us, nonetheless we believe
we teach at the highest standards with the goals of transmitting knowledge of another
culture to our students, as well as trying to instill in our students an understanding of how
other peoples in other cultures view the world we all live in. The Committee is pleased to
present these findings to the University General Education Committee.

..

Addenda
1. Facsimile of First Survey ofthe Faculty in Non-Western Cultures, Fall2000
(sent via e-mail)
2. Fall 2000 Student Survey
3. Memo, Fall2001
4. Faculty Survey, Fall2001

S. ·Student Survey, Fall2001
6. Category ffi, Current Faculty
7. Non-Western Cultures Course Guidelines

Facsimile of First Sun<ey of the Fac&~lty in Non-Western Cultures
Fall2000
Note that this survey was sent via e-mail. The second survey was hand delivered to each
faculty member in the fall 2001.
·
1. What do you feel is valuable or commendable about UNI's Non-Western Cultures
Program?

2. What criticisms or complaints do you have?
3. Realistically, what, if anything, would you like to see change?
4. Is there anything else that you would like to call to the attention of either internal or
external reviewers?
Charles Holcombe
Department of History
Fall2000

My committee is reviewing the Non-Western Cultures classes at UNI; please take
a few minutes to answer the questions. Thanks for your time.
1. A course in non-western cultures is relevant to your future career.
a) Strongly Agree
b) Agree
c) No opinion
d) Disagree
e) Strongly Disagree
2. A course in non-western cultures is necessary for a well-rounded education.
a) Strongly Agree
b) Agree
c) No opinion
d) Disagree
e) Strongly Disagree
3. How does this course in non-western cultures compare to other general education
courses you have taken?
a) More difficult
b) Less difficult
c) About the same level of difficulty
4. Does your course have any effect on your other classes, such as make other
classes easier? Or is there no relationship?
a) Has a great effect
b) Has some effect
c) No opinion
d) Has little effect
e) Has no effect at all
5. Did you have any trouble enrolling in the
choice? ·
a) A lot of trouble
b) A little trouble
c) No trouble at all

Thank you for taking the time to respond!
Dr. Cheryl Roberts

non~western

culture class of your

MEMO
October 15, 2001
To: Teachers of Non-Western Cultures courses
From: Sonia Yetter, Chair, Non-Western Cultures Review Committee
Re: Surveys
The Non-Western Review Committee is seeking additional student and instructor input on the
value and quality of the Non-\Vestern Cultures component ofUNI's General Education Program.
Please answer the attached Faculty Survey, and please distribute the Student Survey to your
class. The Student Survey should only take about 5-7 minutes. Return the Faculty and Student
Surveys to Dr. Sonia Yetter, Modern Languages, 0702, by Friday, November 3 or as soon
thereafter as possible. Thank you for your assistance.

FACULTY SURVEY
· Non-Western Cultures, General Education Review
October 15, 2001
The Non-Western Cultures component of the UNI General Education program is obligated, like
all other parts of the program, to conduct a self-study review approximately once every six
years. Our last self-study was· completed in May 1991. This is a valuable opportunity for some
reflection--perhaps even indulging in some well-deserved self-congratulation--and a chance to
improve the program.

Because our sample size was so small last year, the University General Education .
Committee has requested that we gather additional information. Please complete and
return this survey by Friday, November 2, to Dr. Sonia Yetter, Modern Languages, 0504.
Thank you.
1. What do you feel is valuable or commendable about UNI's Non-Western Cultures program?

2. What criticisms or complaints do you have?

3. Realistically, what, if anything, would you like to see change?

Department:

Rank at UNI:

Gender:

Non-Western course you are teaching (if you are not currently teaching such a course, when \Vas
the last semester you taught it?):

How often do you teach this course?

·.

STUDENT SURVEY

. A course in Non-Western Cultures is relevant to my future career.
a) Strongly agree
b) Agree
c) No opinion .
d) Disagree
e) Strongly disagree
. A course in Non-, Western Cultures is necessary for a well-rounded education.
a) Strongly agree
b) Agree
c) No opinion
d) Disagree
e) · Strongly disagree
. This course is
compared to other general education courses I have taken.
a) More difficult
b) Less difficult
c) About the same level of difficulty
. This course
on my other classes (such as make other classes easier, clearer).
a) Has a great effect
b) Has some effect
c) No .opinion
d) Has little effect
e) Has no effect at all .
. I had
trouble enrolling in the Non-Western Culture class of my choice.
a) A lot of trouble
b) A little trouble
c) No trouble at all.
he following information is requested for data analysis only. None of the information \Vill be
sed to identify you, and none will be released to your instructor.
·ear in school: First year
iender:

Male

Sophomore

Junior

Female

ur major: - - - - - - - - - ·our eventual job or career goal: - - - - - - - -

Senior

Category IB: Non-Western Cultures
Spring 2002
Current Faculty
College of Humanities and Fine Arts
Department of Modern Languages
Bakuzis, Alida, Adjunct
Latin America
Basom, Maria
Russia/Soviet Union
Boruta-Sadkowski, Instr.
Russia/Soviet Union
Cuadra, Ivonne
Latin America
Heistad, Diedre
Africa
Krueger, Robert
Latin America
Yetter, Sonia
Russia/Soviet Union
College of Social and Behavioral Sciences
Department of Geography
Fogarty, Thomas
India
Owusu, Henry
Africa
Department of History
Bruess, Gregory
Fenech, Louis
Hesselink, Reinier
Holcombe, Charles
Jaffary, Nora
Maier, Donna
Sadkowski, Konrad

Russia/Soviet Union
India
Japan
China
Latin America
Africa, Middle East
Russia/Soviet Union

Department of Political Science
Agbese, Pita
Africa
Basom, Kenneth
Russia/Soviet Union
Vajpeyi, Dhirendra
Middle East
Yu, Taifa
China
Department of Sociology, Anthropology, and Criminology
Dunn, Cyndi
Japan
Hill, Tom
Native America
Li, fian
China
Schwartz, Nancy
Africa
Woodrick, Anne
Native Central and South America

General Education Program
Non-Western Cultures Category

I.

Areas of Knowledge and Experience: This cluster of courses fits the "Civilization
and Cultures" category.

2.

Course Titles: We recommend that this cluster of courses be considered one discrete
category and that all courses be listed in the same place in the catalogue with the nondepartmental 680 prefix.
680:121 Russia/Soviet Union
680:122 Japan
680:123 Latin America
680:124 China
680:125 India
680:127 Middle East
680:128 Africa
680:132 Native North America
680:137 Native Central & South America
Catalogue Description: Courses in this category promote an understanding of NonWestern cultures and civilizations from the ancient times to the present through
historical accounts, literatures, philosophies, religions, and fine arts. Using methods
of critical inquiry, students explore aspects of human nature, the shaping of thoughts
and values, and their interrelations.

3.

Semester Hours of Credit: 3 hours of credit

4.

Prerequisites: Completion of680:021 (Humanities I) and 680:022 (Humanities ll)

5.

Course Objectives: The courses appropriate for this category should accompli$h two
goals:

6. .

1.

Each course should introduce the students to a major cultural area so they
may come to appreciate its richness and diversity and discern the similarities
and differences in the ways human beings interact with their environment and
each other.

2.

Each course should give students basic social scientific and humanistic
concepts, terms and attitudes so that they might overcome their ethnocentrism
and understand and appreciate cultures other than their own. Students should
recognize that when they learn about another cultural area, they come to
understand their own culture more deeply.

Relation of Course Objectives to Area of Knowledge: Students learn history,
geography, values, and sociocultural milieu of an important region ofthe world other
than their own in these courses. While this information is important in itself, a critical
feature for a general education program is that the student develops the attitudes,

conceptual categories, and methodological approaches needed to understand any
society different from their own as well as learning about one non-western culture in
detail. Thus any of these courses should provide them with the conceptual tools
needed to analyze such situation as diverse as Lebanon and El Salvador, even if, for
example, they study China in detail. The manner in which the courses are structured
and taught is of equal concern with the specific content. The subject matter of these
courses inherently draws upon both materials studied by the social sciences and
material studied in the humanistic discipline so the staffing of these courses draw
appropriately upon instructors from both colleges.
7.

Role of the Course: A student takes one of the courses in the approved cluster to
fulfill the Non-Western Cultures requirement.

8.

Outline of Major Course Topics: Instructors for these courses will come from
various social scientific and humanistic disciplines. All faculty teaching a "NonWestern Cultures" course agree that they will cover:

· .:..

1) The geography
2) The history
3) Current problems of the area they are teaching
And at the same time, they will deal systematically with at least 4 of the following 8
topics:
1) Religions, world views, philosophies and values
2) Political patterns and structure
3) Aesthetic expressions
4) Literature and oral traditions
5) Economic systems
6) Family and Social Institutions
7) Psychology and the Individual
8) Population characteristics
We recommend that those faculty involved in teaching Non-Western Cultures courses
meet on a regular basis, preferably at least one semester, to assure the coherence of
these courses.

9.

Delivery Systems: While some material would be given in lecture, the instructor
would utilize important texts in translation, recordings of the music, slide
presentations of the arts, and films that show the culture.

10.

Material Used: Whatever is available and appropriate to give students a holistic view
of the culture being studied

11.

Activities Planned: Would vary with the instructor.

12.

Class Size: Maximum: 35 students

'.
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Office:

Dr. J. Henry Owusu

Sabin Hall. Rm. 5

Class M«/ings:

rune:

Section 3 MWF 12:00

Pirone: 273-2341

Section 5 MWF 1:00
Office lin.: MW 2-3 and by appointment

Vemte: Sabin Hall, Rm. 7

Course Objectives tmtl Fortf#ll:
This course is a broad SUIVey of African cultures and societies and seeks, particularly to

provide a critical and realistic look at, and understanding of SUb-Saharan Africa (SSA).
The approach adopted is grounded in geography, and it is adopted as a departure from
the traditional Westem narrow and negative perception of that region, which continues
to be reinforced by the JllaSS media. With the increasing proceSs of globalization and its
associated expansion in economic interdependence, it is imperative to understand the
regi~ its peoples and culture, and why it continues to lag behind other regions of the
world despite its rich human and natural resources, as a basis for re-orienting our
negative perception of. and attitudes towards the region. The course ~ tbexefure,
provide students with a basic appreciation of some of the important socio-economic and
political issues in the region. It will also equip students with some of the basic tools for
analyzing socio-cultural trends in the region, as well, as the internal and external
factors affecting the cultural dynamics in the region. To broaden our understanding of
the processes involved and their impacts, in these respect, we shall employ both linear
(neo-classical) and structuralist perspectives as our tools of analysis.
The course will follow a lecture-discussion format. This will be supplemented with two
sets of video series, which document several aspects of the African culture, its
interactions with western culture, and the implications thereof:
1. A.frioo: The Story of a Continent, written and presented by Basil Davidson; and
2. The A.friccuts: A Triple Heritage, written and presented by Ali Mazrui. Portions of
Jamie Uys' The Gods Must be Crazy I & II will be shown to present, in a very humorous
way, the African Story - Pre-Colonial Africa through the introduction of Capitalism to
the conflicts and possibilities it has unleashed.
For each major topic, students will be required to submit point-form summaries
of the important culture-related aspects from the text and videos. Please note that all
readings are man.datDry for aU members of the class, and every student is
encouraged to participate in the discussions.

Course 0~ & Readings
A topical approach will be used, ordered as follows:
1.

2.

Introduction:
•

An overview of the region

•

The concept of Culture

•

World Views: Neo-Classical and Structuralist

The Nature of the African continent The physical environment; cultural
responses and development. -- Chapter 1

3.

The Historical Landscape and the cultural implications. -- Chapter 3

4.

The Cultural Landscape and implications: Legacy of lifestyles; Religion; Land

tenure. -- Ch. 4
5.

Population and Culture. - Chapter 5

6.

Culture and development The Position of SSA in the Global Political EconomyImplications and dynamics. -- Ch. 7 & 8

7.

Culture and Agriculture - Chapter 10

8.

Culture and Health Issues -- Chapter 6

9.

Culture and Gender Issues - Chapter 9

10.

Culture and Political Development-- Chapter 12

11.

ConClusion: Global Africa

Evaluation:

Special Needs
UNI is an affirmative Action Equal Opportunity Institution Students requesting instructional
accommodations due to disabilities must arrange for such accommodation through the Office of Disability
Services (ODS). The ODS is located at: 213 Student Services Center, and the phone number is: 273-2676.
They should also feel free to contact the instructor privately regarding services or adaJXations to
accommodate their specific needs.

Other Cultures: Africa 680:128
Syllabus
Spring 2001
o ·ffice: Seerley 320
Phone: 273-2338

Professor Maier
Office Hours: MTWTh 9:00-9:50; TTh 11:00-11:50
E-mail: Donna.maier@uni.edu

Goal of Course:
The purpose of this course is to familiarize you with the cultural and political characteristics of
the continent of Africa with primary emphasis on sub-Saharan Africa. The course will cover ·
some history and some current events. The students will be encouraged to open their minds to an
understanding of values, problems, and solutions other than those which dominate American
society today. The course intends not to teach everything there is about Africa but to equip
students with the skills necessary to inform themselves about Africa should they need to in their
futUFe careers, and to be able to think critically about and evaluate information about Africa they
may encounter in the future.
Required Books:
Global Studies: Africa 7th edition [G.S.]
Schroeder, Peter: African Politics and Society
Achebe, Chinua: African Short Stories
Opposing Viewpoints: Africa

Week 1:

Week2:

Week3:

Week4:

Week 5:

January 9 and 11
Introduction to Africa
January 16 and 18
African pre-modem history

January 23 and 25
African religion
January 30 and February 1
Colonialism

February 6 and 8
Independence

Course Grade:
5 quizzes = 40%
3 papers = 60%
plus class participation

Chapter 1
G.S.: Introduction
Chapter 4
Map Quiz - Countries
G.S.: Article 8

Handout

Chapter 5
G.S.: Article 1
Chapter Quiz

Chapter 6
G.S.: Article 6
Chapter Quiz

-2Week6:

Week 7:

Week 8:

Week 9:

February 13 and 15
Ethnicity

February 20 and 22
Military Coups

February 27 and March 1
"Development"

March6 and 8
Cities

Chapter 7
G.S.: Article 12
Opposing Views: Chapter 2

Chapter 11
Country history paper due

Chapters 2, 3, & 8
G.S.: Articles 3 & 4
Opposing Views: Chapter 1

Capitals Quiz
G.S.: Article 5

Week 10: March 13 and 15
SPRING VACATION
Week 11: March 20 arid 22
Popular: Culture ·

Week 12: March 27 and 29
Writing and Novels

Week 13: April3 and 5
Environment
Week 14: AprillO and 12
Democratic Experiment

Handout
Chapter 9

Achebe: Short Stories
Quiz on Achebe

Opposing Views: Chapter 4

Chapters 10 & 12
Opposing Views: Chapter 3
Current events paper due
G.S.: Articles 2 & 10

Week 15: April17 and 19
Southern Africa: Apartheid
Week 16: April24 and 26
Post-Apartheid South Africa

FINAL EXAM:

May 3 at 3:00p.m.

G.S.: Article 18
Final Paper due

Humanities 680: 121 :6
Dr. Konrad Sadkowski
Seerley 312
konrad.sadkowski@uni.edu
Tel.273-2765

Fall2000
Office Hours:
T, Th. 2-3
and by appt.

RUSSIA: NATION, EMPIRE AND CULTURE
I.
The main objective of this ~ourse is to provide students with a basic knowledge of contemporary
Russian society and culture. The first half of the course consists of a chronological overview of Russian
history from its beginnings. The second half consists of an investigation of particular aspects of Russian
society and culture, and Russians' beliefs, behaviors and values. This includes sense of self and others;
attitudes toward political leaders and the state; religious beliefs and practices; problems of wealth, poverty,
corruption and crime; food, drink and leisure activities; gender relations; and classical and popular music,
ballet, literature, art, architecture, and film. Finally, as we progress through our course we will put Russia
into a broader European, Western and world context. We will consider: What is the "West"? What
cultural attitudes and behaviors are typically "Western"? What does Russia share with the West? And how
has it differed from the West? It is hoped that this approach will give students an appreciation of what
Russia has been historically and what it is today, as well as conceptual skills to help them understand how
they themselves are "embedded" in particular cultures.

II .
This course consists of readings, lectures and class discussion. You will be evaluated on the basis
of class participation and attendance, two in-class exams, and the final exam. I use the class participation
and attendance to decide borderline grades at the end of the semester. Each of the three exams will be
worth one-third of your final grade. There is a chance we will have a quiz or two to ease the pressure of
you having to digest large amounts of material for the exams. However, we will decide this matter
collectively (in the old Soviet spirit!)
III.
If you have any problems (such as a learning disability) or concerns during the semester, do not
hesitate to come and talk to me.
Finally, here are some policies that you should be aware of and keep in mind during the semester:
I) You must take all announced examinations/quizzes. In addition, you are responsible for all
announcements made in class, especially those related to syllabus changes. Absence from any announced
examination/quiz will result in an "F" for that examination/quiz without the option of a make-up. The
exceptions include a bona fide medical excuse or family emergency. (You will have to provide acceptable
documentation in these cases.) Employment (i.e., "I had to work") is not a valid excuse for missing class or
any other assignment/deadline; nor is "my car broke down" or any other such gem!
Students who fail to take the final examination will receive an "Incomplete" in the course, which
will lapse to an "F" after six months. Again, only those with a valid excuse for missing the final exam will
be given a make-up.
Finally, I reserve the right to decide what will be included in any make-up examination/quiz, or
what form it I take (that is, a timed sit-down exam/quiz, a take-home exam or a paper).
2) You must do your own work on the examinations/quizzes. Cheating or plagiarism will result in
an "F" for the course.

IV.
We will read the following three books, which are available at University Book & Supply.
Because we will not read the third in its entirety, it will also be on reserve. There is also a course pack,
which contains the lecture outlines for the first half of the course (historical overview). Purchase the course
pack at Copyworks (comer of College St. and 23'd St.).
I) John M. Thompson, Russia and the Soviet Union: An Historical Introduction from the Kievan State to
the Present (4th ed., 1998).
2) Serge Schmemann, Echoes of a Native Land: Two Centuries of a Russian Village (1999).
3) Dmitri N . Shalin, Russian Culture at the Crossroads: Paradoxes of Post-Communist Consciousness
(1996)

Finally, in the second half of the course there will be additional assigned readings. These will be in the
form of handouts, printable WWW articles, and reserve readings.

SCHEDULE OF MEETINGS:

PART 1: Historical Foundations of Contemporary Russia:
8/22:

Introduction

8/24 :

Kievan Rus' and the Mongols
Read :

8/29:

Muscovite Russia and the Early Romanovs
Read :

8/31 :

9/26:

Thompson, 168-181
Schmemann, 153-189

World War I, the 1917 Bolshevik Revolution, and Civil War
Read :

· 9/21 :

Thompson, 147-167
Schmemann, 82-152

The 1905 Revolution and Russia's 'Silver Age' of Culture
Read:

9/19:

Thompson, 129-146
Schmemann, 66-81

Reform, Reaction and Russian Marxism
Read:

9/14 :

Thompson, 109-128
Schmemann, 49-65

Order and Backwardness (to 1856)
Read:

9/12:

Thompson, 93-108
Schmemann, 3-48

The 18th c. and Catherine the Great
Read :

917 :

Thompson, 58-92

Peter the Great and Imperial Russia
Read:

915 :

Thompson , 1-57

Thompson, 181-203
Schmemann, 190-210

Exam # 1 Review

EXAM #I

9128:

The New Economic Policy (NEP) and Stalinism
Read:

10/3 :

World War II and Late Stalinism, 1945-1953
Read:

10/5:

Thompson, 243-257

Brezhnev, Detente, and Opposition
Read:

10/12:

Thompson, 224-243
Schmemann, 269-284

Khrushchev and De-Stalinization
Read:

10/10:

Thompson, 203-224
Schmemann, 211-269

Thompson, 257-267

Gorbachev, the Collapse ofthe Soviet Union, and the "New" Russia
Read:

Thompson, 268-315
Schmemann, re-read 3-48, 285-314

PART II: Contemporary Russian Society and Culture:

10/17:

Geography, History, Empire and Sense of Self
Read:

10/19:

James H. Billington, "The Irony of Russian History," in The Icon and the' Axe, 590-597.
(Reserve)
Boris M. Paramonov, "Historical Culture," in Russian Culture at the Crossroads, ed.
Dmitri N . Shalin, 11-39. (Reserve or Purchase)
S. Frederick Starr, "The Fate of Empire in Post-Tsarist Russia an~ in the Post-Soviet
Era," in The End of Empire? The Transformation of the USSR in Comparative
Perspective, ed. Karen Dawisha and Bruce Parrott, 243-260. (Reserve)
"The Wounded Bear," The Economist, 12 July 1997. (Lexis-Nexis)
Carol J. Williams, "Bitter Cold is Sweetest Season for Russians," Los Angeles Times,
15 January 1997. (Lexis-Nexis)

Russianness and Otherness
Read:

Susan Goodrich Lehmann, "Inter-ethnic Conflict in the Republics of Russia in Light of
Religious Revival," Post-Soviet Geography and Economics 39, 8 (Oct 1998):
461-493. (Reserve)
Inga Prelovskaya, "Public Attitudes," The Current Digest ofthe Post-Soviet Press 47,28
(9 Aug 1995): 15. (Reserve)
Aleksandr Kislov, "Ethnic Conflict," The Current Digest of the Post-Soviet Press 47, 28
(9 Aug 1995): 15-16. (Reserve)
Mekhman Gafarly, "Pogroms in Kuban," The Current Digest of the Post-Soviet Press 47,
48 (27 Dec 1995): 22. (Reserve)
Bryon MacWilliams, "Black Students Face Racism in Russia," The Chronicle of Higher
Education 43, 37 (23 May 1997): ASS . (Reserve)
Arsen Rstaki, "Racism: How Widespread? How Fast is it Growing," The Current Digest
ofthe Post-Soviet Press, 50,21 (24 June 1998): 13-14, 16. (Reserve)

"Fears Among Russia's Jews," Newsweek, 7 June 1999 (Lexis-Nexis)
Domitilla Sagramoso, "Russia and the Caucasus: Arc of Crisis," The World Today 56,
14 (April 2000): 9-11. (Reserve)

I 0/24:

Attitudes Toward Politics, Leaders, Institutions and the State
Read:

Igor S. Kon, "Moral Culture," in Russian Culture at the Crossroads, ed. Dmitri N.
Shalin, 185-207. (Reserve or Purchase)
Yuri A. Levada, "Civic Culture," in Russian Culture at the Crossroads, ed. Dmitri N.
Shalin, 299-312. (Reserve or Purchase)
Patricia Kranz, et. al., "Russia: What Happens When Markets Fail," Business Week, 26
April 1999 (Lexis-Nexis)
Anne Garrels, "Russia's Civil Society," NPR-Weekend Edition-Sunday, 7 May 2000
(Class handout)

l 0/26:

Exam #2 Review

10/31:

EXAM #2

ll/2:

Religious Beliefs, Practices and Holidays
Read:

1117:

Wealth, Poverty, Corruption and Crime
Read:

1119:

Jerry Pankhurst, "Religious Culture," in Russian Culture at the Crossroads, ed. Dmitri N.
Shalin, 99-125. (Reserve or Purchase)
John O'Mahony, "The New Believers," The Guardian (London), 22 Jan 2000 (LexisNexis)
Carol J. Williams, "Old Taboos Flourish in Russia," Los Angeles Times, 8 April 1997
(Lexis-Nexis)
David McGuffin, "Russia and Religion," NPR-Weekend Edition-Saturday, 28 March
1998 (Class handout)
Jeffrey Taylor, "Russian Holidays," NPR-All Things Considered, 1 Jan 1999 (Class
handout)

Vladimir Shlapentokh, "Social Inequality in Post-communist Russia: The Attitudes of
the Political Elite and the Masses ( 1991-1998), Europe-Asia Studies 51, 7
(1999): 1167-1181. (Reserve)
Richard C. Paddock, "Greasy Palms Are Rampant in Russia," Los Angeles Times, 20 Oct
1999 (Lexis-Nexis)
Richard C. Paddock, "Crooked Capitalism," Los Angeles Times, 21 Sept 1998 (LexisNexis)
John Varoli, "A Little Levittown on the Neva," The New York Times, 13 July 2000
(Lexis-Nexis)
Jeffrey Taylor, "Russian Militia," NPR-All Things Considered, 12 May 2000 (Class
handout)

No Class

11/14:

Food, Drink, the "Banya," and "Dacha"
Read:

11116:

Men, Women, Sexuality and the Family
Read:

11121:

Harlow Robinson, "Music," in The Cambridge Companion to Modern Russian Culture,
ed. Nicholas Rzhevsky, 236-263. (Reserve)

Painting and Film
Read:

12/5:

Dmitri N. Shalin, "Intellectual Culture," in Russian Culture at the Crossroads,
ed. Dmitri N. Shalin, 83-97. (Reserve or Purchase) (Also for 11128, 11130, 12/5)
Maurice Friedburg, "Literary Culture," in Russian Culture at the Crossroads, ed. Dmitri
N. Shalin, 239-257. (Reserve or Purchase)
Dan iii B. Dondurei, "Artistic Culture," in Russian Culture at the Crossroads, ed. Dmitri
N. Shalin, 259-278. (Reserve or Purchase) (Also for 11/28, 11130, 12/5)

Folk, Classical, and Popular Music
Read:

11130:

Rebecca Kay, "Images of an Ideal Woman: Perceptions ofRussian Womanhood
Through the Media, Education and Women's Own Eyes," in Post-Soviet
Women: From the Baltic to Central Asia, 17-98. (Reserve)
Daniel Williams, "A Matter of Survival," The Washington Post, 10 June 2000 (LexisNexis)
Richard C. Paddock, "Republic Stirs Debate by Allowing for Multiple Wives," Los
Angeles Times, 15 Aug 1999 (Lexis-Nexis)
Vanora Bennett, "Russia's Ugly Little Secret: Misogyny," Los Angeles Times, 6 Dec
1997 (Lexis-Nexis)
Jeffrey Taylor, "International Women's Day," NPR-All Things Considered, 6 March
1998 (Class handout)
Dave Montgomery, ""Russia's Struggles Create Generation of Scarred Kids," The
Arizona Republic, 27 November 1998. (Lexis-Nexis)

The Creative Intelligentsia Past and Present, and Literature
Read:

11128:

Svetlana Boym, "Everyday Culture," in Russian Culture at the Crossroads, ed. Dmitri N.
Shalin, 157-183. (Reserve or Purchase)
Patrie Kuh, "Comrade, Your Table is Ready," Esquire, March 1997,96-101, 140-143 .
(Reserve)
"Classic Russian Food: Selections from Russian Life," (Packet on Reserve)
Jeffrey Taylor, "Dacha," NPR-All Things Considered, 19 Feb 1998 (Class handout)
Jeffrey Taylor, "Boozing Etiquette," NPR-All Things Considered, 16 Sept 1998 (Class
handout)
Alexander V. Nemtsov and Vladimir M. Shkolnikov, "Alcohol Problems in Russia,"
World Health, 48, 4 (July-Aug 1995): 20. (Class handout)

Musya Giants, "Food as Art: Painting in Late Soviet Russia," in Food in Russian History
and Culture, ed. Musya Giants and Joyce Stetson Toomre, 215-237. (Reserve)
Nikita Lary, "Film," in The Cambridge Companion to Modern Russian Culture, ed.
Nicholas Rzhevsky, 299-329. (Reserve)
· Herbert Eagle, "The Indexicality of Little Vera and the End of Socialist Realism," Wide
Angle 12,4 (Oct 1990): 26-37. (Reserve)

Film, cont.
Read:

None

12/7:

Course Review

12/12:

FINAL EXAM, 3:00-4:50 pm

Humanities 680:122 Japan Section 02
Instructor: Dr. Cyndi Dunn
Telephone: 273-6251
Email:
Cyndi.Dunn@uni.edu
Office:
Baker Hall 310
Office Hours: TuTh 11-2 or by appointment

Spring 2001
TuTh 9:30-10:45
Sabin 103

COURSE DESCRJPTION
This course is an introduction to Japanese culture from an anthropological perspective.
Its purpose is to enable you to gain a basic familiarity with Japanese culture and society
while also gaining a new perspective on your own culture and the diversity of human
experience. Throughout the course we will explore how cultural patterns such as groupbelonging, social hierarchy, role-reciprocity and social relativism account or fail to
account for a variety of Japanese social institutions and life experiences. We begin with a
basic orientation to Japanese geography and history. From there our exploration moves
to the small-scale units of the family and local community, gradually_broadening to
encompass larger social institutions related to education, religion, the workplace, and arts
and entertainment.

COURSE OBJECTIVES
--To gain a basic knowledge of Japanese geography, history, culture, and social
institutions
--To acquire conceptual tools for learning about and understanding another culture on its
own terms
--To gain a broader perspective on American culture through comparison with Japan
--To improve skills of critical reading, thinking, and writing

REQUIRED TEXTS
Joy Hendry 1995. Understanding Japanese Society, 2"d Rev. ed. New York: Routledge.
Gail Bernstein. 1983. Haruko's World: A Japanese Farm Woman and Her Community.
Stanford: Stanford University Press.
Gail R. Benjamin. 1997. Japanese Lessons: A Year in a Japanese School through the
Eyes of an American Anthropologist and Her Children. New York: New York
University Press.
Dorinne K. Kondo. 1990. Crafting Selves: Power, Gender, and Discourses of Identity in
a Japanese Workplace. Chicago: University of Chicago Press.
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REQUIREMENTS AND GRADING
2 essays
Midterm and final exam
Map assignment
Total possible points: 315

max. 75 points each
max. 75 points each
max. 15 points

Course grades will be calculated on the following scale:
285-315
250-284
220-249

A-to A
B- to B+
C- to C+

190-219
D- to D+
189 or below F

COURSE POLICIES
Essays and Map Assignments
Essays and the map assignment are due no later than 5 PM on the due date. If you
are unable to attend class due to an emergency, you may submit your assignment via fax
(273-7104), email (Cyndi.Dunn@uni.edu), or by depositing it in my mailbox in Baker
356. Late essays will be accepted only with special permission from the professor and
will receive a reduced grade.
Exam Policy
If you will be unable to attend a scheduled exam due to conflicts with a university
approved activity, religious holiday, or other personal conflict, you must inform me
within the first two weeks of the semester so that we can make arrangements for a makeup exam. Unless I am ·notified in advance, make-up exams will be offered only in cases
of a documented medical or family emergency. If an emergency prevents you from
attending the final, you must contact me to make arrangements to take an incomplete for
the course.
Disability Accommodation
The Americans with Disabilities Act of 1990 (ADA) provides protection from illegal
discrimination for qualified individuals with disabilities. Students requesting
instructional accommodations due to disabilities must arrange for such accommodation
through the Office of Disability Services. The ODS is located at 213 Student Services
Center, and the phone number is: 273-2676.
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Course Schedule
January 9

Introduction to the Course

Jan. 11-23

History

Readings: Hendry Chap. 1

Due Jan. 16

**MAP ASSIGNMENT DUE JAN. 18**
Experiencing Cultural Difference

Jan.25

Readings: Haruko's World Intro. & Chaps. 1-3;
Crafting Selves pp. 3-26

Due Jan. 25

Jan. 30-Feb. 8 Family, Household, and Marriage
Readings: Hendry Chap. 2
Haruko's World Chaps. 4-9

Due Jan. 30
Due Feb. 6

Childhood Socialization

Feb. 13

Readings: Hendry Chaps. 3-4

Due Feb. 13

Changing Communities

Feb. 15

Readings: Haruko's World Chaps. 10-13

Due Feb. 15

**FIRST ESSAY DUE FEB. 15**
Feb. 20-22

The Japanese Language

Readings: Haruko's World pp. 177-199
Appendix to Japanese Lessons (pp. 243-253)
Hendry Chap. 5
Due Feb. 22
Feb.27

MIDTERM EXAM

March 1-8

Religion

Readings: Hendry Chaps. 6-8
Japanese Lessons Chaps. 1-5
March 13-15 SPRING BREAK
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Due March 1
Due March 8

March 20-27 Education
Readings: Japanese Lessons Chaps. 6-12
March 29April 10

Due March 22

The Workplace

Readings: Crafting Selves Chaps. 2-3;
Hendry Chap. 9
Crafting Selves Chaps. 4-6

Due March 29
Due April10

**SECOND ESSAY DUE APRIL AprilS**
April 12-1 7

Arts and Leisure

Readings: Crafting Selves, Chaps. 7-9;
Hendry Chap. 10
April 19-26

"Japanese Identity"

No reading assignments

Wed. May 2 8:00-9:50 A.M.

FINAL EXAM
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Due April17

INDIA
Humanities 680:125/90
Geography 970: 141g/90

Summer 2 I 2000
Rm 301 Sabin

Class: M-F 9:50-12:00
Office Hours: MWF 12:30-2:00
1.

Thomas Fogarty, Room 305 Sabin
273-6158; < Thomas.Fogarty@UNI.EDU >

SOURCES

Four books have been ordered for the course. All are available in the bookstore. Abbreviations used in
the schedule precede the entries in the list below.
INDIA: Stanley Wolpert, A New History of India.
RAMAYANA: The Ramayana, R.K. Narayan (tr.).
NECTAR: Kamala Markandaya, Nectar in a Sieve.
TULLY: Mark Tully, No Full Stops in India.
Required readings are drawn from RAMAYANA, NECTAR, and INDIA. INDIA is a general history;
the historical context will be developed in class lectures. INDIA contains a glossary which may be of
general use and a bibliography which may aid in beginning research. Readings from TULLY are
recommended, and there will be optional questions taken from TULLY on the tests. Another general
history, Hermann Kulke and Dietmar Rothermund, A History of India, is an excellent back-up to class
material generally.
Readings should be done in advance of class. Some readings contain technical or relatively extensive
material. You should read them for comprehension, not for detailed mastery. The lectures will highlight
and interpret the readings. Lectures will also present material not covered in the readings.
Examinations will be based on both readings and lectures. The film Gandhi will be presented, and that
will also be matter for examination.

2.SCHEDULE
WEEK 1: Context and Origins
3 July

General Introduction & Schematic Geography and the Monsoon
INDIA, Ch 1

4 July

Holiday

5 July

The Indus Civilization and the Arya
INDIA, Chs 2, 3; RAMAYANA, Prologue and Chs 1-3; TULLY, Ch 1

1

6 July

7 July

Urban Society
INDIA, Chs 4, 5; RAMAYANA, Ch 4; TULLY, Ch 3
> > > > >FIRST EXAM< < < < <
> > > > >BIBLIOGRAPHY QUESTION DUE< < < < <

WEEK 2: Classical India
10 July

Films: The Khumb Mela; The Monsoon
RAMAYANA, Chs 5, 6, 7 .

11 July

Religious Reformation: Varna, Ashrama, Dharma
RAMA YANA, Chs 8, 9, 10

12 July

Recurrent Empire and Fragmentation
INDIA, Chs 6, 7; RAMAYANA, Chs 11, 12. 13, 14, and Epilogue

13 July

The Ramayana
TULLY,Ch4

14 July

>>>>>SECOND EXAM<<<<<
> > > > >LAST DAY FOR BIBLIOGRAPHY QUESTION< < < < <

WEEK 3: Islam, Europe, and Unification
17 July

Islam
INDIA, Chs 8, 9; NECTAR, 7-61; TULLY, Ch 8

18 July

Mughals and Europeans
INDIA, Chs 9, 10, 11, 12; NECTAR, 62-105

19 July

Paramountcy: Company and Raj
INDIA, Chs 13, 14, 15, 16; NECTAR 105-139; TULLY, Ch 2

20 July

> > > > > GANDHI < < < < <
>>>>>Class One Hour Longer<<<<<
INDIA, Chs 17, 18, 19, 20

23 July

>>>>>THIRD EXAM<<<<<

WEEK 4: Independent India
24 July

Independence and the Constitution
INDIA, Chs 21, 22; TULLY, Ch 6, Ch 10

25 July

Nectar in a Sieve
2

.
'

'

INDIA, Chs 23, 24; NECTAR, 141-189; TULLY, Ch 7

3.

26 July

Economic Policy, Development, and Population
INDIA, Chs 25, 26; TULLY, Ch 9

27 July

Succession, Paramountcy, and International Policy
INDIA, 331-345; TULLY, Ch 5

28 July

>>>>>FINAL EXAM<<<<<
> > > > > ANNOTATED BIBLIOGRAPHY DUE < < < < <

GRADING

Each of four examinations is of roughly equal weight (about 20 points each). In addition, an annotated
bibliography (cf. §4 below) prepared on an individualized question will be worth 20 points . General class
participation can raise or lower your grade 3 points.

4.

ANNOTATED BIBLIOGRAPHY

An annotated bibliography consists of three parts. The first is the statement of the topic. In the present
case it will be useful to state the topic in ·terms of a question. The second part is a bibliography of sources
on the topic (i.e. which answer parts of the question) with a brief annotation on each. The third part is
a summary of the sources (an answer to the question posed) . Examples of useful annotated bibliographies
will be covered in class. The outlinebelow breaks the preparation of an annotated bibliography down into
several steps.
[1] The QUESTION. State the question.
SAMPLE QUESTIONS STUDENTS HAVE USED IN THE PAST:
What is the recent history of resistant malarial strains in India? What threat do they pose to public
health?
What were the goals of the British imperial government for primary education in India? Did those
goals change after 1947 under an independent government?
How does the Ramayana illustrate the meaning of dharma and karma?
What is the matrilineal system of the Nairs of Kerala?
What is a raga?
What US businesses have invested in India in the past ten years? Why have they invested there?
Have they faced difficulties? What were the difficulties?
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What is Kathakali?
What is the history and current status of the Narmada River Valley Dam Project?
What are the principal differences in the organization and practice of social work in India and the
U.S.?
[2] The SUB-QUESTIONS. Break your question down into sub-questions you want to answer . Make sure
things are clear. Explain what you're interested in finding out.
What is Kathakali? How is Kathakali performed? Where are the perfromances held? How long
does a performance take? What kinds of costumes are worn? What type of make-up is used? Is
Kathakali a dance, a drama, or both? How did it originate and develop? How are actors trained?
To what extent is it similar to the "dance-dramas" of other cultures, e.g. ballet?
[3] The SOURCES. Find sources (both academic and popular sources, both books and journals). Use
the library's CD-ROM resources and the Internet. Be sure to leave enough time if you plan to use interlibrary loans.
[4] The ANNOTATIONS. Read and summarize the sources (article or a chapter in a book .... a paragraph).
You want to concentrate on what a source says about your question.
[5] The BIBLIOGRAPHY. Arrange the sources in a bibliography and attach the summary to each source.
Arrange them by sub-topic or just alphabetically. Use any standard system of citation.
[6] The ANSWER. Write a general (2-3 page) answer to your

questio~

and sub-questions .

Make sure you organize and paginate the bibliography and annotations clearly and in some standard
method. Include items (e.g., maps, diagrams, figures, or tables) you think are specially important for your
question.

> > > >YOUR ANNOTATED BIBLIOGRAPHY IS DUE FRIDAY 28 JULY 2000. < < < < <
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INDIA
Humanities 680:125/04

Fall Semester 2000
Sabin Hall 7: TTh:4 :00-5 : 15
MA.ll.,SERV: <680-125-04@UNI.edu>

Thomas Fogarty
Sabin Hall 305, MW: 2:00-3:00, T: 1:00-2:00
<Thomas.Fogarty@UNI.EDU>, 273-6158

This course provides a multi-disciP-linary examination of major aspects oflndian culture and history
and of social and economic change since independence. Completion satisfies requirement 1B ofthe
University General Education Program.

1. SOURCES
Four books have been ordered for the course. All are available in the bookstore. Abbreviations used
in the schedule precede the entries in the list below.
INDIA: Stanley Wolpert, A New History of India.
RAMAYANA: The Ramayana, R.K. Narayan (tr.).
NECTAR: Kamala Markandaya, Nectar in a Sieve.
TULLY: Mark Tully, No Full Stops in India.
Required readings are drawn from RAMAYANA, NECTAR, and INDIA. INDIA is a general
history; the historical context will be developed in class lectures. INDIA contains a glossary which
may be of general use and a bibliography which may be of use to you. Readings from TULLY are
recommended, and there will be optional questions taken from TULLY on the tests. Another
general history, Hermann Kulke and Dietmar Rothermund, A History of India, is an excellent backup to class material generally.
Readings should be done in advance of class. Some readings contain technical or relatively
extensive material. You should read them for comprehension and context, not for detailed
mastery. The lectures will highlight and interpret the readings. Lectures will also present material
not covered in the readings. Examinations will be based on both readings and lectures. The film
Gandhi will be presented, and that will also be matter for examination.
2. SCHEDULE
21, 23 August: Introduction and Organization

1

28 August: Schematic Geography and the Monsoon
INDIA, Ch 1
30 August: The Indus Civilization
INDIA, Ch 2; RAMAY ANA, Prologue and Chs 1, 2; STOPS, Ch 1

Summary-and-comment #1 on an Indian news article due in class today.
4 September:

Labor Day Holiday

6, 11 September: The Arya and the Ganga Civilization
INDIA, Chs 3, 4; RAMAYANA, Chs 3, 4, 5

Summary-and-comment #2 on an Indian news article due in class on 6 September.
13-18 September: The Development ofHinduism
INDIA, Ch 5; RAMAY ANA, Chs 6, 7, 8; STOPS, Ch 3

Summary-and-comment #3 on an Indian news article due in class 13 September.
20 September:

Test#1

25, 27 September: Empire and Region
INDIA, Ch 6; RAMAY ANA, Ch 7, 8; STOPS, Ch 5

Summary-and-comment #4 on an Indian news article due in class 27 September.
2 October: South India
INDIA, Ch 7, 152-161; RAMAYANA, Chs 9, 10, 11
4 October: Language and Literature
RAMAYANA, Chs 11, 12, 13

Summary-and-comment #5 on an Indian news article due in class today.
14-11 October: The Ramayana
RAMAYANA, Chs 13, 14, and Epilogue; STOPS, Ch 4

Summary-and-comment #6 on an Indian news article due in class 11 October.
16, 18 October: Islam
INDIA, Ch 8; STOPS Ch 8

Summary-and-comment #6 on an Indian news article due in class 18 October.
23 October: The Mughals
INDIA, Ch 9
25 October: The Maritime Revolution and the Arrival of the Europeans
INDIA, Chs 10, 11

Summary-and-comment #7 on an Indian news article due in class today.
2

30 October:

Test# 2

1 November: No class meeting
6 November: The East India Company and the Raj
INDIA, Chs 13, 14, 15
Between 7 and 14 November:
View GANDHI
.,_ THREE HOUR SESSION
INDIA, Chs 16, 17, 18, 19, 20,21
Replaces class meetings 8 and 13 November
15 November: Independence and Partition
INDIA, Chs 22, 24
Summary-and-comment #8 on an Indian news article due in class today.
20 November: The Indian Constitution and Polity
INDIA, Ch 24; STOPS, Chs 2, 10
Read NECTAR for discussion after Thanksgiving Break.
22-26 November:

Thanksgiving Break

27 November: Nectar in a Sieve
NECTAR; STOPS, Ch 7
29 November:Economic Policy I Reservation
STOPS, Ch25
Summary-and-comment #9 on an Indian news article due in class today.
4 December: International Relations
INDIA, Ch 26; STOPS, Ch 6
Summary-and-comment #10 on an Indian news article due in class today.
6 December:

Test#3

3. EVALUATION
A. Each of the three tests will be worth 25% of your semester grade. The tests will be based on both
text and lecture material.

B. Students will prepare ten summaries-and-comments on news articles oftheir choice and submit
them in class on the dates indicated above. Each summary-and -comment must be [ 1] typed, (2]
corrected for grammar and spelling, (3] at least one page in length, and [4] based on a news article
in a major Indian newspaper available on the Internet. [5] Comment and summary must be distinct.
Examples of eligible newspapers are The Times of India, The Indian Express, The Hindu, The
3

Statesman, The Deccan Herald, etc. If the comment-and-summary is submitted on time and meets
the five conditions, it will receive 2 points.
If students do not wish to prepare the Internet news article summaries and comments, they may
submit other written work to be worth 20% of the semester grade. Such written work may take the
form of a research paper, a report answering a specific question, a book review, or an annotated
bibliography on a topic relevant to the class. Such projects should be approved before they are
begun.
C. Students are required to visit the University Museum, view the exhibit "Temple and Village:
Patterns and Prints of India," and write a 2-page comment on the exhibit and their reaction which
will be worth 5% ofthe semester grade. The exhibit ends 21 November.
D. Class participation can increase or decrease your grade by 3%.

THE UNIVERSITY IS AN AFFIRMATIVE ACTION/EQUAL
OPPORTUNITY INSTITUTION. IT SEEKS TO MAKE AVAILABLE
SERVICES AND OTHER ADAPTATIONS WHICH ACCOMMODATE
STUDENTS' DISABILITIES AND OTHER SPECIFIC NEEDS.
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Anthropology 990:132 and Humanities 680:132
Native North America
Spring 2001

Instructor: Dr. Torn Hill
Office: 374 Baker
Office Hours: 2-3 MWF or by
appointment
The people of the country came flocking
aboard, and brought us . . . Bevers
skinnes, and otters skinnes, which wee
bought for Beades, Knives . • . Hatchets,
[and other] trifes.
Robert Juet, 1609

The English have no sense;
they give us twenty knives
like this for one Beaver
skin.
Montagnais Indian, 1634

Required Texts

Edmunds, W. and R. David Edmunds
2000 Tecumseh and the Quest for Indian Leadership, 2nd Ed.
Reading, MA: Addison-Wesley Publishing Company. (Paper)
Matthiasson, John
1992 Living on the Land: Change among the Inuit of Baffin
Island. Orchard Park, NY: Broadview Press. (Paper)
Prucha, Francis
1985 The Indians in America Society: From the Revolutionary
War to the Present. Berkeley: University of California
Press. (Paper)
Waheenee
1981

Waheenee: An Indian Girl's Story Told by Herself to
Gilbert L. Wilson. Lincoln: University of Nebraska
Press. (Paper).

Required Course Packet

For the students' convenience, a course packet of all the required reserve
readings is available at Copyworks at 2227 College Street. Ask for packet
mnnber 346. The cost is about $28. The same readings are also available
at the reserve desk in the library.
Course Objectives

This course is designed to introduce students to the study of
"traditional" Native American sociocultural systems. The course places

·,
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Course Objectives

the study of North American Indians in its historical context by reviewing
the major theoretical and philosophical frameworks that have been used by
Europeans and Americans to describe and understand Native American life
(these range from Christian cosmogony to contemporary ethnohistory).
Students are introduced to basic concepts, terms, and methodologies used
by the social sciences and humanistically-oriented disciplines in the
study of non-Western societies. These are applied by examining selected
culture areas of North America and by focusing in detail on specific
tribal groups selected from each area. Through a close examination of
these societies students discover the sociocultural diversity that existed
among traditional Indian societies (which range from band-organized
hunting and gathering societies to agricultural theocracies) and see the
manner in which various segments of a sociocultural system (e.g.,
technology, subsistence patterns, religious beliefs and practices, and
political systems) relate to each other and to the environrnen~al and
historical forces operating on them. Such analysis helps students to
overcome any ethnocentric and racist attitudes they may have and to
understand and appreciate more fully Native American life styles.
Although the major focus is on traditional societies, attention also is
given to contemporary issues.
students With Special Needs
The Americans with Disabilities Act of 1990 provides protection from
illegal discrimination for qualified individuals with disabilities.
Students requesting instructional accommodations due to disabilities must
arrange for such accommodations through the Office of Disability Services.
The office is located at .213 Student Services Center (phone# 273-2676).
Students with special peeds also should feel free to contact me privately
if there are services that can be provided or adaptations that can be made
to help accommodate their specific needs.
COUrse

outline and Reading Assignments
Topical Unit

I. Introduction:
Analysis

Archaeological Background and CUltural Description and

Required: Oswalt, Wendell and Sharlotte Neely
1999 Chapter 1, Questions About Native Americans.
This Land Was Theirs, pages 1-30. (Book on
reserve).
Diamond, Jared
1992 The Arrow of Disease.
Discover, October, Page
64-73.
(Xeroxed copies on reserve and listed
under title) •
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Course

outline and Reading Assignments
Topical Unit

I. Introduction: Archaeological Background and CUltural Description and
Analysis (Continued)
Required: Bagish, Henry
1990 Confessions of a Former CUltural Relativist.
(Xeroxed copies on reserve).
Berkhofer, Robert, Jr.
1987 CUltural Pluralism Versus Ethnocentrism in the
New Indian History. In The American Indian and
the Problem of History. calvin Martin, Ed.
Pages 35-45. (Book on reserve).
All of Prucha, The Indians in American Society
Reconunended:

Garbarino, Merwyn and Robert Sasso
1994 Native American Heritage, 3rd Ed. Prospect
Heights, IL: Waveland Press. Pages 2-100.
(Book on reserve).

Websites: The Manunoth Trumpet, reports on all aspects of
the peopling of the Americas:
http:ffwww.peak.orgjcsfajrnthorne.htrnl
cahokia State Historical site:
http:ffwww.rnedicine.wustl.edu/
-rnckinneyfcahokiafcahokia.htrnl
Discussion Topics:
1. Why did Native American suffer such a high mortality rate
after corning into contact with Europeans? What impact did it
have on their societies?
2. What is the concept of cultural relativity?
ethical problems associated with its use?

Are there any

3. How does one go about writing the history or describing the
culture of non-Western societies? Is it possible to write
unbiased history?
II. The Arctic
Required: All of Matthiasson, Living on the Land
Songs and Stories of the Netsilik Eskimo
(Class handout)

..
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Course

OUtline and Reading Assignments
Topical Unit

II. The Arctic (Continued)
Required: Fienup-Riordan, Ann
1990 Ch. 8, Original Ecologists? In Eskimo Essays.
Pages 167-191. (Book on reserve).
Recommended:

Website:

Garbarino, Merwyn and Robert Sasso
1994 Native American Heritage, 3rd Ed. Pages
102-125, 454~458. (Book on reserve).
Arctic Circle, examines natural resources, history
and culture, social equity and environmental justice
in the arctic:
http:jjwww.arcticcircle.uconn.edujarcticcirclej

Discussion Topics:
1. Using the Eskimo as examples, to what extent were traditional
Native Americans conservationists in the modern ecological
sense? How did the Yupik conceptualize human-animal
relationships?
2. What can we learn about native life from a group's
traditional songs and stories? What can they tell us about ·
their perception of the world and the nature of life?
3. How does the way a society deals with the problems of growing
old relate to their way of life? How are contemporary
American ways of handling aging different from, or similar
to, traditional Netsilik ways?
III. The Eastern United States
Required: All of Edmunds and Edmunds, Tecumseh and the Quest for
Indian Leadership
The Jesuit Relations and Allied Documents: 29-37, 53-56,
67-71 (On reserve and listed under Jesuits).
Ronda, James
1977 We Are Well As We Are. William and Mary
Quarterly 34: 66-82. (Copy of reserve).
course packet pages 31-44.

In
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Course

OUtline and Reading Assignments
Topical Unit

III. The Eastern United States (Continued)
Required: Foley, Douglas
1995 Chapter 3, Living with Mukuman Schools and
Sports. In The Heartland Chronicles. Pages
55-83. (Book on reserve) .
Hill, Thomas
1974 From Hell-Raiser to Family Man. In Conformity
and Conflict. James Spradley and David McCUrdy,
Eds. Pages 186-200. (Book on reserve).
Tanner, John
1830 The Falcon: Narrative of the Captivity and
Adventures of John Tanner. Pages 1-40, 144-147.
(Book on reserve). In course packet pages
23-60, 154-159.
Reconunended:

Website:

Garbarino, Merwyn and Robert Sasso
1994 Native American Heritage; 3rd Ed. Pages
298-340; 436-441. (Book on reserve).
Seneca Nation: http:jjwww.sni.org/

Discussion Topics:
1. How did Europeans see Native American religious systems, and
why did they try to convert Indians to Christianity? What
accounted for their success or failure? How did Indians see
the missionaries and the message they brought?
2. What can we learn about native life from people who were
captured by Indians and spent much of their lives with them?
3. How do contemporary Meskwaki see Tama schools? How should
mainstream schools deal with Indian students? Do Indian
students have special needs that teachers should be aware of?
4. Does alcohol use pose any problems for contemporary Sioux
City Indians? How does drinking figure in their life cycle?
IV. The Plains
Required:

Grinnell, George
1962 Blackfoot Lodge Tales. Pages 137-144, 93-103,
113-116. (Book on reserve.)
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Course OUtline and Reading

Assignments

Topical Unit
IV. The Plains (Continued)
Required:

All of Waheenee:

An Indian Girl's Story Indian

Gilman, carolyn and Mary Schneider
1987 The Way to Independence: Memories of a Hidatsa
Indian Family, 1840-1920. Pages 88-106. (Book
on reserve) .
Diamond, Jared
1988 In Black and White. Natural History Vol. 10,
Pages 8, 10, 12, 14. (Xeroxed copy on
reserve).
Reconunended:

Websites:

Garbarino, Merwyn and Robert Sasso
1994 Native American Heritage, 3rd Ed. Pages
260-296; 441-445. (Book on reserve).
Blackfeet Nation:

http:ffwww.blackfeetnation.com

Knife River Indian Village Historical Site, last
occupied by Hidatsa and Mandan in 1845. (This was
Waheenee's village). Take a photographic tour of a
earth lodge.
http:ffwww.nps.govjknri/
Discussion Topics:
1. All societies try to motivate their members to want to act
the way society wishes them to behave. In no area is this
concern greater than in warfare. How did Hidatsa society try
to prepare young boys for the business of warfare? What
social and psychological processes did they use to encourage
a man to be brave in the face of danger? How did the
activities of the men's societies relate to this issue? What
role did religion play? What rewards were given to a
successful warrior?
2. Episodes of genocide occur all too frequently in the
contemporary world. Did the u.s. engage in a campaign of
genocide against Native Americans? Under what circumstances
is a group likely to engage in genocide? What, if anything,
does this tell us about human nature?

Native Central and South America
Take Home Essay Topic #1 (40 pts)
Fall 1998
Due: Monday, October 5 at the beginning of class.
Late papers will be docked 4 points.

Requirements:
a. 5-6 typed, double-spaced pages.
b. Number each page.
c. Paper must include an introductory paragraph that clearly identifies the
thesis ofthe paper. [problems to be discussed and the revolts to be
analyzed]
d. Paper must have a concluding paragraph that summarizes the main
argument(s) of the paper.
Grading Criteria:
a. Overall organization of the paper and the presentation of the argument.
b. Extent of thoughtful, insightful, and creative analysis of course materials.
c. Correct spelling, punctuation and granunar.
d . Avoid over-quoting from the text. Tn fact, only u's e a quotation for added
emphasis.
Beginning from the time of the contact with Europeans in the 16th centwy and continuing to the
present time, what are two p~oblems that indigenous Middle Americans have experienced and
continue to experience in their lives? How did each problem develop? What attitudes and/or
practices have perpetuated these problems?
Select two of the following revolts, revolutions, and/or nativistic movements and analyze how
such movements are related to the problems you identified above. To what extent, if any, do these
events "solve" the problems? Explain.
The Tzeltal Revolt, Chiapas, 1712
Hidalgo's Independence Movement, Mexico
Atanasio Tzul Rebellion, Guatemala
The Caste War of Yucatan
The Zapatistas ofMorelos, Mexico (Mexican Revolution)
Guatemala's Revolution (1970-1990)

Do not use any outside sources for your paper.

Native Central and South America
Writing Assignment #2 ( 40 points)
Woodrick
Fall 1998
Requirements:
Due no later than at the beginning of class on Monday, Nov 9
Late papers will be docked 4 points.
Required length : at least 4 complete pages, no more than 6.
Double-spaced, typed, number each pages oftext
Contents: Must include an introduction. discussion of the mountain metaphor,
analysis of the wedding ritual, Conclusion
Grading Criteria:
1. Overall organization ofpaper, extent oftopic coverage, and clarity in the
presentation of the analysis of the ritual.
2. Extent of thoughtful, insightfhl, and creative analyses
3. Correct spelling, grammar, punctuation. Proof read your papers .
Discuss the following question. Make sure you answer all parts of the question. No outside
reference materials are to be used.
·

In your ov..;n words describe how the Qollahuaya understand the "mountain metaphor." How does
this relate to the ecological and the social aspects of life on Mt. Kaata?
What are the purposes of the wedding ritual? Briefly describe the participants in this ritual and
the roles they perform. How does the mountain metaphor help us to understand the purpose of
this ritual and the various meanings of the symbols included in it?

Native Central and South America
Writing Assignment #3 (40 points)
Woodrick, FaU 1998

Due: At the beginning of class, \Vednesday, December 9
No papers will be accepted after Friday, December 11, 4:00pm
Late papers will be docked 4 points.
Requirements:
1. At least 4 complete. double-spaced, typed pgs. No more than 6 pgs.
2. Number each page of paper.
3. Must include: Introduction; analysis ofplot, characters, events; conclusion
4. It must be clear to me that you have actually watched the film . I will be
looking for specific details to be used in support of general statements.
Grading Criteria:
1. Overall organization ofthe paper, extent oftopic coverage, and the clarity in the presentation
of the critique.
2. Extent of thoughtful. insightfbL and creative analyses reflecting the influence of course
materials.
3. Correct spelling,. punctuation, grammar. Proof read your papers!
Basically, this essay assignment is a movie critique. I will be showing one film in class on
Wednesday, December 2, and Friday, December 4. You may choose to watch the film l show, or
you may watch either one of the following films on your own:
The Mission
At Plav
. in the Field<~ of
. the /,ord
.
All three films involve an indigenous South America11 tribal society as a central component in the
film's plot. Your paper is to be a critique ofthe plot and the overall presentation ofthe indigenous
tribe(s). These are the required aspects of the paper. Tn addition, you are asked to expand your
critique to include one or more of the following : how .the film portrays indigenous-nonindigenous
relations and the attitudes each has toward the other, tribal activities and events, particular
characters, social setting of village life, and portrayal of cultural beliefs and practices.
Ask yourselfifthe movie is a realistic and accurate portrayal of a tribal society and its problems.
Then make an argument for why or why not and support your argument with specific details from
the film.
It must be apparent to me when I read the paper that you have actually watched and thought
about the film . Make sure that your general statements are supported by specific examples. You
need to base your evaluations of the movie's content upon materials utilized in this course.

A ttcnda nc.e:
T rlo not t<~k~ roll in thic; ~l;;1<;<; However, mat~>.rit~l will be pn::c;;ented in le~ture th0t ic;; not
c:.overe.rl in re;!rling ac;;c;;i g nmentc;; Film-; ::1nd c;lirle,c; c;hown in c.l'~c::<; ;!re: not :wailable for viewing
outside of the cl;!ss M;!teri;~l presented in lecture ;~nci in the films/slides will he inclucieci on the
e:qmc;; Tt ic;; in yot.tr bec;;t interec;;t to Mt(":nrl ~l::~<;s on t~ regt.tlt~r b::1sis
T e:nc-.om::~ g e ~11 stt.Jrlentc;; to vic;;it me d1.1ring offic.e hour<; or to c;;~herlttle (In i~ppointment to
visit me if you Cllnnot mt~ke the times T ht~ve office hours Tt is et~sier for me to get to know you
person;'llly ifyo1.1 stop by ;'lnd c,h;'lt \vith me one on one. Pleac;;e c;;~>.e me e;'lrly in the se:mester ifyo11
are having any proble.ms with the G0ttrc;;e materi::1lc;; No ('Ytra ('r(':dit wnrk will h(': a<:'<"(':P.t'-'d ·
Exams and Essavs
The:re: will he: S r.ot.Jrse exr~ms Fac.h ex::1.m is dec;;igned to tec;;t the student's knowledge of
t~ll course mflterit~ls nresenteci in the l weeks nrior to each exam I .titer tests mt~v also include
question<; reg::1rc:ling ideR<; Rnd information dic;;cuc;;c;;ed earlier in the course All course materi::11<;-films . slides .. ret~ciino:
t~nci lectnres--will he inclucieci in the ext~ms
........ ;~ssio:nments
._..
The exRm<; will be objf":ctive test<; tRken during clRss timf": A tec;;t may include maps ,
multiple choice C]Uestions . tme/fa lse C]Uestions anci short definitions
'

'

J

Three r:n
tt~ke home essflvs will he t~ssio:nerl F.ach esst~v will cievelon different critic;!(
' .
-·
........
·'
'
writing ski11c;; The firc;;t esc;;::1y will reqttire: YO'.l to ::1n0ly7e 2 social problem<; that developed among
the indigenous peoples in Mexico anci \.entrt~l America after the Spanish conquest . You will have
to tie in 2 c;;oci{ll movements (r~>.vohs , rf":volutions) to the 2 problem<; you identii}r The second
esst~v is an intemretation of a ritual amono: the Oollohuava ofRolivia . The thirci essav will he a
critique of a Hollywood film in which native peoples of So1.1th Americt~ t~re t~ c:.ent.ral focus . T do
not expect you to tum in an essay in ciraft form Yon ought to spenrl time on the essays,. which
me.{ln<; writing 1-2 draftc;; Each essay mt.JSt be 5 double-c;;pac:.ed typed pages in length No 01.1tside
reaciino: will he reouirerl. Handouts will he o:iven for each essav ouestion a week in advance of the
due date
J

•

.._..

.._..

I

....

•'

J

o.....1

J

I

Tfyo'.l miss t~n exam, YO'-' m1.1St m0ke it '-'P You are: re:sponsible for seeing me: and
a time for the make-un' . F.ss::~vs not tumeci in at the ciesirrntlteci cine ciate time will he
ciockeci one fhll letter gracie . All exams and all e:ssays must he turned in to receive a passing
grade in this c.onrsf'_

.

::~rrano:ino:
~

~

~

Final Grade
Each e:x0m and t":;'~Ch pape:r is worth 40 points You will re:ce:ive: ;:~ lette:r grade: for f":.{ICh
exam ::~nci nt~ner An "A" rrracie reflects excentional oualitv A "R" o:r;~cie reflects that the stncient
did a good job A "C" re:flects ave:rt~ge. work A "D" reflect<; poor work 0nd ::~. n "F" is f:;~iling work
I

I

....,I

I

I

2

•'

._,I

~n

~

~t

0

p~pers.

You \vtll he given
opportunity to do rewrit
d second
A rewrite
will provide you on opponnnity to add 1.1p to an addition I :Y. oi son yo,.Jr paper R1.1t YO'.J may
receive 0 extra points 1fthe paper has not heen improved .
written paper l'!nd the original
grilde.c:i paper must be <:1.1bmitted back to thc.-. instn.1ctor wi~ m one week from the day the papc:":rs
were h~nded hack in cl~ss

Wk

nate

Assignments

Ang 24

TntrorhH~tion

AnQ
27
.

Geography ofMic:idle America

~·

r-:1'\rn- S.vnhndo

2

'3 ~(0-1~

Aug29

Theoretical Frameworks

AnQ 11

Pa1eolndian and Archaic Periods

~·

Carmack: Chap 1,
Pp 21-37

Carmack· Chap 2, pp S7-79

Se.pt 2

4

Se:pt 4

Film ·

s~pt

No

7

Carmack : pr~fac.e
Chap 1. pp 1-21

Th~. M::~v::~
.. _, .

\.l::~ss. L~hor

Day.

Sept 9

The Aztecs.

Sept 11

NQ

Sept 14

The conqt1est of the A7.tecs

Carmock· Chap 4. pp 147-152

Sept 1o

The conqt.Jest ofMiddle America

Review reading assignments

Sept 1R

F.xam 1

Sept 21

The colonial period

C:armack: C:hap 5. pp 1 54-172

Sept 2)

. The colonial period

C:armack: \hap 5 . pp 172-195

Carmack: Chap 3, pp 10 1- 120

Cl~ss .

Carmock· Chop 4. pp 122-14 7

Sept 25

Tndependence

C:armack' Chap o . pp 19o-215

Sept 2R

T.iheral Rule

C:armack: C:hllp o . pp 215-2)6

3

-rh~J~ cy:~o ~
~

The Mexican Revolution

7

Cannack: Chap 7 . pp 23R-2SR
Cannack: Chap 7, pp 2SR-2RR

Oct 2

Revolution in Central America
Films: Rich and Poor in Guatemala
Rigoherta Mench{l

Oct S

Discussion on Ctuatemala
Rssay #1 Due at the beginning of dass.

Oct 7

Rxam 2

Oct 9/.(Tntroduction to South America

Moseley: Chap 1, pp 7-21

C',-e.ogr(lphy ofthe Andes

Oct 12

The Tnc:-.<~ St(lte

Oct 14

Film: The Tnca

Oct 16

Rarlv Settlement

Moseley: Chap 2, pp 2S-4R
Chap 1 . pp 49-79

Moseley: Chap 4, pp R1-97
\.han :) nn 99-121

J

•

9

•• • •

t

11

12

,.

Oc::t 19

Foundations of Civili7.at.ion

Moseley:

Ch::~p

Oct 21

Middle Period

Mos~l~v·
- • • J
.

\.han 7 nn 1n 1-20R

Oc::t 21

r .ate-Middle Period

Moseley· Chap R. pp 209-210
Chan 9. nn 231-262

-

n. pp 121-1 59

• ,.

'

I

10

,.

,.

-1

~-

I

I

Oct26

Exam3

Oct 2R

Adaptation in the highlands

Ba-c;tien: preface; pp 1-15

Oct 10

The mountain metaphor

.Bastien: pp 17-SO

Nov2

The interpretation of ritual

Nov4

Tllness and he.aling
'-'

Bastien:. pp RS-12n

Novo

Tnterpret..!\tion ofMisfortune Ritual

Bastien : pp 129-170

Nov9

Film: Mirrors of the Heart
Bastien: pp 171-199
Essay #2 due at the beginning of class.

4

11

14

1.'i

Nov 11

-Exam 4

Nov 11

Development in the Ama7.on

Ch;:~gnon·

Nov 1()

Film: Dt:"".cac:ie of nestn.1ction

Chagnon· Chap 2

Nov 1R

Culture Fcology in the Amazon

Chagnon: Chap 2

Nov20

Film :· A Man Called Ree

Chagnon: Chap 1

Nov21

Yanomamo social organi7.ation

Chagnon : Chap 4

Nov 25-27

No \.lass. Thanksgiving Rreak.

Nov10

Film: Protest by indigenous pe.oples

· ·· ~

Dec 2-4

• • ·l

'\

AAA meetings.

I

Arrange for film vit"'.wing

l

preface. Chap 1

Chagnon : Chap .'i,o
Chagnon: Chap

J.-· ·-·

:

_J

1()

nee 7

Yanomamo politics and warfare

ne.c 9

Tntemal coloniRii7ation
;., · ...
Essay #3 due at the beginning of cla.~s.

Dec 11

Course summary

------- ·-\

\

Final Exam Schedule. Twill not give the final exam during any time other than what is
inrlit'.ated on the University Final Rxam Sr.hednlf'_
Section 1.10:00 r.lass. Final: Monday, Der.emher 14,10:00-11:50 am
Section 2. 11:00 r.lass. Final: Tuesday, Det'.emher 15, 10:00-11 :50 am

mun ~ tn un~.--lo T U£o

l(,,..vJ -k
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University ofNorthem Iowa

Africa
680:128:01 TTH 9:30-10:45 SEC 406
680:128:07 TTH 12:30-1:45 WRT 10
Dr. Deirdre Bucher Heistad
Office-Baker 230
Tel. 273-3092 (office) 833-2005 (home)
Office hours TTH 11-12 or by appt.
D .Heistad@uni. edu

Course Obiectives
This course seeks to provide the student with a general introduction to the continent of
Africa, to its many geographies, histories, literatures, and cultures. A variety of readings,
by African and non-African scholars alike, will help the student ~wercome the
traditionally limited and often negative views of the region perpetrated by Western mass
media. Through lectures, field trips, films, literature, and history we will study cultural
identities from pre-colonial times to the present. Students will develop critical reading
and writing skills as well as interpersonal skills, including speaking and listening, while
increasing their awareness of other cultures as well as their own.
Required Texts {available at UBS)
Phyllis M. Martin and Patrick O'Meara, Africa
Mariama Ba, So Long a Letter
Alex La Guma, A Walk in the Night
Adam Hochschild, King Leopold's Ghost
Philip Gourevitch, We wish to inform you that tomorrow we will be killed with our
families
Camara Laye, The Dark Child
Ngugi Wa Thiongo, A Grain of Wheat
Sembene Ousmane, God's Bits of Wood
Attendance
Attendance is mandatory. After two unexcused absences the final grade will be reduced
one percentage point for each subsequent unexcused absence. Please arrive on time for
class. Two late arrivals constitute one absence. All requests for an excused absence must
be made in writing. Email is an appropriate means of communication.
Evaluation
Homework
In-class Participation
Papers (paper 1 10%, paper 2 20%)
Exams

40%
10%
30%
20%

Plagiarism
Failure to cite sources is plagiarism, and is considered a serious violation of academic
ethics. (See UNI catalog pages 56-57)
The Americans with Disabilities Act of 1990 (ADA) provides protection from illegal
di-s crimination for qualified individuals with disabilities. Students requesting
instructional accommodations due to disabilities must arrange for such accommodations
through the Office of Disability Services (213 Student Services Center, 273-2676).
Course Requirements
Participation
You must complete all reading(s) BEFORE coming to class and be prepared to discuss
the assignment in a thoughtful way. Participation in class includes exchanging ideas on
readings through speaking, listening, as well as some informal writing exercises. There
will be individual as well as group work and presentations in class daily. Pop quizzes
will be given if it becomes a necessary motivational tool!
Homework
A short reaction paper, worksheet, summary, etc ...based on the reading(s) assigned for
that day will be due at the beginning of every class period (except on exam days). No
late papers will be accepted (without an approved written excuse attached to it)
Papers
Two papers are required for this class. The first shorter paper (2-3 pages) will be
followed by a longer research paper (5-7 pages). For the first paper you will be given
several possible topics from which to choose. You must include at least 1 secondary
source. (With prior approval from the professor, students may choose to substitute the
first paper with an in-class presentation.) The final paper topic should be selected by the
student and then approved by the professor. The final paper should include a minimum
of four secondary sources (including at least two book or journal articles).
Exams
There will be two in-class exams. Types of questions will include: identification, short
answer and essay. No make-up exams will be given.

..

Class Schedule
u*The professor reserves the right to make changes to syUabus as necessary***
Week 1
Introductions, Syllabus and Images of Africa
9 January
11 January
The Geography of Africa: Problems and Perspectives
film: Africa: The Story of a Continent (Different but Equal)
reading: Africa Ch. 1,2 and 4
Week2
16 January
18 January

Week3
23 January
25 January
Week4
30 January
1 February

The African Past, QUIZ on the geography of Africa
reading: Africa Ch 5 and 6
From colonization to independence: an overview
reading: Africa Ch 7 and 8

"A story of greed, terror, and heroism in colonial Africa"
reading: King Leopold's Ghost part I
reading: King Leopold's Ghost part IT

film: Afrique, je te plumerai (Africa, I will fleece you)
Introduction to African Literature
reading: Africa Ch 15, The Dark Child 1-64

WeekS
~February

8 February
Week6
13 February

15 February

Week7
20 February
22 February
WeekS
27 February
I March

Initiation
reading: Africa Ch 9, The Dark Child 65-135
reading: Africa Ch 12, The Dark Child 137-188

African Arts, Museum visit (Students should meet at the UNI Museum at
the comer of University and Hudson during regular class time)
reading: Africa Ch 12
Masks of Burkina Faso
film: Denizons of the Mountain

revtew
PAPER 1 (due in class)
Exam 1

Foreshadowing Independence: The Dakar-Niger Railway Strike
reading: God's Bits ofWood 1-127
reading: God's Bits of Wood 127-185

Week9 . .
6March
8 March

Women's Roles in Society: The March of the Women
reading: God's Bits ofWood 186-248
film: Pieces d1dentites (/D)

Week 10
12-16 March Spring Break
Week 11
20March
22March
Week 12
27March
29March
Week 13
3 April
5 April

Week 14
10 April
12 April

Week 15
17 April

19 April
Week 16
24 April
26 April

film: Women with Open Eyes
reading: Africa Ch 16 and 17, So Long a Letter 1-34
reading: So Long a Letter 35-90

Tales of Independence
reading: A Grain of Wheat 1-121
reading: A Grain of Wheat 122-223

reading: Africa Ch 18, A Grain of Wheat 224-247
African Oevelopment
Visit to The Wortd•s Window (214 Main St., CF)
Reading: Africa Ch 20

South Africa
reading: Africa Ch 21, A Walk in the Night 1-91
film
PAPER 2 (due in class)
Stories from Rwanda: "What -if anything -does it mean to be a human
being at the end of the twentieth century?"
reading: We wish to inform you that tomorrow we will be killed with our
families 1-109
reading: We wish to inform you ... 110-226

Concluding Remarks and Review
reading: We wish to inform you ... 226-356
Examll

REVISED Class Schedule
u•Tbe professor resenr~ the right to make .changes to syllabus as necessary•u
Week 1
9 January
Introductions, Syllabus and Images of Africa
11 January
The Geography of Africa: Problems and Perspectives
film: Africa: 11ze Story of a Continent (Different but Equal)
reading: Africa Ch. 1,2 and 4
Week2
16 January
18 January

Week3
23 January
25 January
Week4
30 January
1 February

WeekS
6 February
8 February

The African Past, QUIZ on the geography of Africa
reading: Africa Ch 5 and 6
From colonization to independence: an overview
reading: Africa Ch 7 and 8

"A story of greed, terror, and heroism in colonial Africa"
reading: King Leopold's Ghost part I
reading: King Leopold's Ghost part IT

film : Pieces d'identites (!D)
Introduction to African Arts
reading: Africa Ch 12
Masks of Burkina Faso, film : Denizons of the Mountain

Museum visit (Students should meet at the UNI Museum at the corner of
University and Hudson during regular class time)
Introduction to African Literatures
reading: The Dark Child 1-64

Week6
6-8 February Students are to finish reading The Dark Child and complete the PAPER 1
Week7
20 February

22 February
WeekS
27 February
1 March

Theme of Initiation in The Dark Child
Review
PAPER 1 (due in class)
Exam 1

Foreshadowing Independence: The Dakar-Niger Railway Strike
reading: God's Bits ofWood 1-77
reading: God's Bits ofWood 78-127

Week9
6March
8March

reading: Gop's Bits ofWood 127-185

The March of the Women
reading: God's Bits ofWood 186-248

Week 10
12-16 March Spring Break
Week 11
20March

22March
Week 12
27March
29March

Week 13
3 April

5 April
Week 14
10 April

12 April
Week 15
17 April
19 April
Week 16
24 April
26 April

The Roles of Women in Society
reading: Mrica Ch 16, So Long a Letter 1-34
film: Women with Open Eyes
·
reading: So Long a Letter 35-90

African Development
reading: Africa Ch. 20
Meet at The World's Window (214 Main St., CF) during regular class
time.

South Africa
reading: Africa Ch. 21
film: A Walk in the Night
Stories from Rwanda: "What -if anything -does it mean to be a human
being at the end of the twentieth century?"
reading: We wish to inform you that tomorrow we will be killed with our
families 1-74
reading: We wish to inform you... 75-144

reading: We wish to inform you ... 145-226
PAPER 2 (due in class)
reading: We Wish to inform you ... 227-290

Concluding Remarks and Review
reading: We wish to inform you ... 291-356
Examll

Vietnam: History, Culture, Significance
Humanities 680: 186
Tu!fh 12:30-1:45
SEC 145
N .H . Kaylor & C. Roberts
Instructors
Department of English: Baker Hall 117
January

[UNIT I: Preliminaries & Setting]
11
13

Introduction to the Course: Geography of Vietnam & Southeast Asia
SarDesai-Part !-History

[UNIT II: Prehistory & Early Cultures]
*Quiz# 1

18
20

SarDesai-Part !-History
SarDesai-Part I-History

.2S

SarDesai- Part I-History
Creation Myths & Related Traditional Cultural Stories

27
Febiuafi'

. [UNIT III: Foundations of the Culture]

-

1
3

Southeast Asian Languages & Vietnamese
Southeast Asian Minority Populations

8
10

Early Religious Developments: Animism & Tribal Religions; Hinduism
Later Religious Developments: Buddhism; Confucianism

15
17

The IJ.amayana and Hinduism
The Ramayana and Hinduism

*Paper# 1
~

[UNIT III: Colonialism]
22
24

SarDesai-Part II-History
SarDesai-Part II-History

29

SarDesai-Part II-History

2

SarDesai- Part II- History

*Paper# 2

March

2

.

_:..

[UNIT IV: The Literary Heritage]
7
9

Kim Van Kieu & Buddhism
Kim Van Kieu & Buddhism

14 & 16
21
23

·'

*Quiz# 2

SPRING BREAK

Some Other Vietnamese Classics
Some Other Vietnamese Classics

*Quiz# 3

[UNIT V: The Rise of Nationalism]
28
30

' SarDesai-Part III
SarDesai-Part III

4

World War II
The French War

April

i

6

[UNIT VI: The American War and Aftermath}
.. ,

. .....

*Paper# 3

11
13

The American War .
The American War

18
20

The Cultural Legacy in America of the Am eric~ War
The Cultural Legacy in America of the American War

·

f ...

[UNIT VII: Final Considerations]
25
27

*Quiz #4

The New Vietnam
The New Vietnam

..

Final Activity:
Course Colloquium: Discussion of Student Papers
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University of Northern Iowa
Course 680:121
Spring2001
Office Phone: 273-5915

Office Hours:

Dr. Kenneth E. Basom
Office: 337 Sabin Hall
M~F 11:00-11:30
·And by Appointment

Russia/Soviet Union

This course is an introduction to the rich and diverse cultures of Russia and the former Soviet
Union. History, literature, geography, politics, religious beliefs, and cultural values and patterns will
be examined. Readings and lectures will highlight the continuing conflict between Western influence
and Russian distinctiveness. Non-Russian nations and nationalities of Russia and the former Soviet
Union will also receive attention. Conceptual categories and methodological approaches to the
analysis of societies will be clarified and .appli~d to sharpen our understanding of Russian culture,
history and current events.
There will be four in-class exams, each of which will consist of 50 to 60 multiple-choice
questions. Each exam will account for 20 to 25% of the course grade.
Attendance and quality of the student's class participation can account for up to 20% of the
course grade.
Class activities will often introduce material not covered in the readings, so class attendance
and attention in class are important. Exams will cover material introduced in required readings,
lectures, films, class discussions and other class activities.
Under normal conditions there will be no make up exams. When a student has a conflict with
a scheduled intercollegiate competition, or in cases of serious illness, established by a note from a
physician or the Health Center, special arrangelllents may be made. If other special circumstances
may prevent you from taking an exam please contact me as soon as possible.
This syllabus is tentative and students are responsible for learning about, and adjusting to, any
changes announced in class.

>Course Texts:
David Remnick, Resurrection: The Struggle For A New Russia
Ronald Ringley, Russia: A Concise History
Nicholas Rzhevsky, ed.; An Anthology of Russian Literature
>Course Schedule:
Jan. 8-12 Geography, Politics, Culture
Remnick, Preface and Chapters 1 & 2
"Introduction" and "Cultural Beginnings" in Rzhevsky
Jan. 16-19 National Identity, Dictatorship, and Freedom
Ringley, pp. 7-21
Remnick, Chapters 3 & 4
"The Tale of Igor," in Rzhevsky
1

' ' .

Jan. 22-26 Kievan Rus and the Rise of Moscow
Ringley, pp. 23-40
Remnick, Chapter 5
"Boris and Gleb," in Rzhevsky
First Exam Feb. 2
Jan. 29-Feb. 2 Humility and Power
"The Life of Alexis, Holy Man of God" in Rzhevsky
Remnick, Chapter.() '

Fe.b. 5~9 .R,eligious, Class and Cultural Schisms~ Language as Magic
'':
. , ;; Ringley, pp. 41-68~
· ' ·. '·. . Remnick, Chapter 7
· ''The Emerging Self/' and Avvakum "The Life of Avvakum," in Rzhevsky
1

Feb. ii-16 Peter's Reforms, the Age of Empresses, and the Black Box
Ringley, pp. 69-96
. Remnick, .Chapter 8 ·
·· · ·
"The Search for Identity"
"The Firebird and Princess Vasilissa,"
Ivan Turgenev, "Bezhin Meadow," in Rzhevsky
Feb. 19-23 (ISA Convention)-no classes this week ·
·' · · The. Golde~ Age of Russian Literature
.Ringley, pp. 97-120
.
~amzin, "Poor Liza," and "Subversions of Secularization," and
. . Pusbkin~ "The Bronze Horseman," in Rzhevsky

.

.

Feo 26-March 2 Sobomost and Emancipation in the Nineteenth Century
··
·Ringley, pp. 121-133
Pushkin, 'The Queen of Spades," in Rzhevsky
Second Exam March 7 (Wednesday)
March 5-9 Art and Empire
Gogol, "The Overcoat," in Rzhevsky ·
Remnick, Chapter 9
Lermontov, "Borodino.'' and excerpt from A Hero of Our Time,
Tolstoy, "Holstomer: The Story of a Horse," in Rzhevsky
March 12-16 Spring Break; Catch Up On Reading
.
Dostoevsky, "The Meek Woman: A Fantastic Story," in Rzhevsky
Hingley, pp. 134-141
·
··
Remnick, Chapter 10
March 19-23 The End of An Era: Drift and Resentment
Ringley, pp. 142-150
"New Aesthetic Languages,''
Chekhov, "The Lady with the Lapdog,"
Chekhov "The Cherry Orchard. Act I," in Rzhevsky

-; .

March 26-30 War and Revolutions
Leskov, "Lefty,', Alexander Blok, "A Puppet Show,"
Mayakovsky, "Listen!" Briusov, ''Barely a Tenth,, and Bely, "The Escape••
Third Exam Apnl 6 ·
April 2-6 Diversity and Stalin
ftingley,pp. 150-196
"Thresholds: Soviet Culture and Beyond," in Rzhevsky
Ilf and Petrov~ "from The Twelve Chairs,"
Shololqlov, "Virgin Soil Upturned, Chp. 7, book 1"
April 9-11 Civil Society & the State (USIP)
Zoshchenko, "Crime and Punishment: A Comedy in One Act" in Rzhevsky
ftingley, pp. 196-216
.
Poems by Mandelstam, Pasternak, and Akhmatova, "The Last Toast"
April16-20 Post-Stalinism and Post-Communism ·
Remnick, Chapter 11, Epilogue & Afterword
April 23-27 Russian Culture, Past and Present
Vysotsky, "Morning Exercise"
Bulgakov, "from The Master and Margarita"
Abramov, "Wooden Horses"

Final Exam Week:
Last Exam 10:00-11:50 a.m. Monday. April30

\. ··

3

Russia/Soviet Union 680:121
Rivers and Seas
Dnieper
Volga
Ob
Yenisey
Lena

Cities in Russia
St Petersburg (Leningrad)
Moscow
Novgorod
Kazan .
Nizhni.:Novgorod (Gorky)
~iningrad

Black Sea
Baltic Sea
Caspian Sea
Aral Sea · ·'·
Gulf of Finland
Sea of Okhotsk
White Sea
Sea of Japan
Arctic Ocean
Pacific Ocean
Geographical Features
of Russia & former USSR
Caucasus mountains
Crimean Peninsula
Kamchatka Peninsula
Kuril Islands
LakeBaykal
Sakhalin Island
Ural mountains
Fonner Soviet Republics
Estonia
Latvia
Lithuania
Belarus
Ukraine
Moldova
Georgia

Volgograd (Stalingrad)
Yekaterinburg (Sverdlovsk)
: Irkutsk
Yakutsk
Vladivostok
Astrakhan
Novosibirsk
· Archangel ·

Other Cities Formerly ·in Russia
Warsaw
Chemobyl
Odessa
Yalta
Sevastopol
Kiev

Azerbaijan
Armenia
Kazakhstan
Uzbekistan
Turkmenistan
Kyrgyzstan
Tajikistan
Russia

KIEVAN RUS
ca. 1050
•·

Major towns

Pechora

.. ----- Frontiers
Rus Tribes

Perm

Rus Neighbors

m
~

· Cheremis

Pskov

•

Zhmud

(.,....
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....

/

Poloti:Jns

/"
t
\ • ..,
Poland

,i

.-·

~
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l

Dregovichians

-·i

o~revlians

./

.Murom

Mordv:~

• Chernigov

Volynians

Sc:verians

Dulebians
• Pereiaslav

o..,..,.

- . , Halych • ~....._

.,

l
i

Rudimichians

/

/

I

I

Polianians

,..

•...... ,
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·-......,

Magyars

Polovtsians

"5?

\

\Tivercians

Pechenegs

'·\

I

I

\

·,,

Vl:~khs

'
Kasogians

Byzantine Empire
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SYLLABUS
CHINA, 680:124, Spring 2001

Sec 2: MWF 1:00, SRL-112
Sec 3: MWF 2:00, SRL-112
Professor: Charles Holcombe
Phone: 273-5907
E-mail: holcombe@uni.edu
Office: Seerley 342
Office Hours: Th, F 3:00-4:00, and by appointment
Grading Criteria: 3 hour-long exams, each 40% multiple-choice, 40% essay, 20% short id.
Texts: 1. Conrad Schirokauer. A BriefHistory ofChinese Civilization
2. Willem Van Kemenade. China, Hong Kong, Taiwan, Inc.
MJan8
W Jan 10
F Jan 12

Schedule:
Introduction
Slides: A Visual Introduction
What is "China"?

MJan 15
W Jan 17
F Jan 19

Martin Luther King, Jr., HOLIDAY
Chinese-the Language
Dilemmas of Modernization: Video, "The Two Coasts of China"

MJan22
W Jan24
F Jan26

Modem Pop Culture: Music and TV
The Origins of Civilization in China and East Asia
Classical Philosophy
(Read: Schirokauer, chapters 1-2)

MJan29
W Jan31
FFeb2

One China: the Qin Unification
How the Empire became "Chinese"
Early Imperial China: the Han through Song Dynasties
(Read: Schirokauer 3-4)

MFeb5
WFeb7
FFeb9

Before Vietnam (the Red River Valley under Chinese Rule)
The Age of Buddhism
Meritocracy: the Examination System
(Read: Schirokauer 5-6)

MFeb 12
WFeb 14
F Feb 16

First Examination
Mongol Conquest
The Ming Reaction: China Turns Inward
(Read: Schirokauer 7-8)

MFeb 19
WFeb21
FFeb23

The Edges of Empire: the Steppe, Turkestan, and Tibet
From the Forests of the Northeast: the Qing (Manchu) Dynasty
Visual Art (Slides)
(Read: Schirokauer 10) ·

/

2
MFeb26
WFeb28
FMarch2

Early European Encounters
The Canton Trade and the Opium Wars
Huaqiao: the Chinese Diaspora
(Read: Schirokauer 9 and 11)

MMarch5
WMarch 7
FMarch9:

Responding to the Challenge of the 19th Century West
Sun Yat-sen and the Rise of Chinese Nationalism
The Early Republic
(Read: Scliirokauer 12-13

· WMarch 12 -FMarch 16:

SPRING VACATION

MMarch 19 Westernization: the May Fourth Movement
WMarch21 Second Examination
FMarch23 Warlordism and the Rise of Chiang Kai-shek
(Read:Schirokauer14)
MMarch26 The War of Resistance Against Japan (WW II)
WMarch28 Video: "Eat Drink Man Woman"
Fhlarch30 Video: "Eat Drink Man Woman"
(Read:Schirokauer15)
MApri12
W April4
F April6

Video: "Eat Drink Man Woman"
''Eating Chinese" (Chinese Cuisine)
Chairman Mao's "New China"
(Read: Schirokauer .16)

MApril9
W April11
F April13

Deng Xiaoping' s Reforms: Market Socialism
Confrontation in Tiananmen Square
Greater China: Hong Kong and Singapore

MApril16
W April18
F April20

Greater China: Taiwan-Transition to Democracy
Greater China: Taiwan-Quest for Identity
Greater China: Taiwan-Slides

MApril23
WApril25
F April 27

Video: "Big Business and the Ghost of Confucius"
After the Revolution: Globalism, Localism, and Traditional Values
21st-Century China; Discuss Van Kemenade

Final Examination:

.Sec 2: Tuesday May 1, 1-2:00; Sec 3: Monday April30, 3-4:00

The Americans with Disabilities Act of 1990 provides protection from illegal discriminatiort for qualified
individuals with disabilities. Students requesting' instructional accommodations for this reason must
make arrangements through the Office of Disability Services (213 Student Services Center; 273-2676)

'LATIN AMERICA 680:123

·-

Alida Bakuzis
UNI General Education Program
"Non-Western Civilizations and Cultures"
{broadly define culture areas; socio-economic systems;
socio-cultural relations, environment, history -- deal
holistically with cultural styles)
Course Objectives:
1. introduction to major cultural area {appreciation of
richness and diversity & discover similarities & differences
in interacting with each other and environment)
2. "basic social scientific and humanistic concepts, terms,
and attitudes so that they might overcome their ethnocentrism
and understand and appreciate cultures other than their own.
Students should recognize that when they learn about another
culture area, they come to understand their own .c ulture more
deeply." {"Gen.Ed.Prog.," Spring 1993).
3.
" ... history, geography, values, and sociocultural milieu
of current problems in the area"
4. and, study of topics such' ~s "religions, world views,
philosophies and values, political patterns and structure,
aesthetic expressions, literature and oral traditions,
economic systems, family and social institutions, psychology
and the Individual, population" and lifeways
Materials used:
Required texts:
Latin America. Perspectives on a Region, ed. Jack Hopkins
{NY: Holmes & Meier, 2nd ed., 1998). Univ. Book & Supply.
Library Reserve:
to be announced
Other Resources:
[Lexis/Nexis, CD-ROM, Internet, videos, & ·others ]
Grading:

3 trimester exams
66%
2 short papers {supported
reviews of videos, articles,
books, {@ 500-650 words)
30%
1 map project {P/N)
4%
Exams are multiple choice & essay. Papers are
judged by quality of summary, clarity of argument,
applicability, and value of new knowledge.
ATTENDANCE POLICY:
1) make-up work for absences must be
negociated in a timely way; 2) 3 unexcused absences allowed per
semester; 3) each unexcus~d absence above 3 will lower final
course grade by 1/3
NB: '1'he Americans with Disabilities Act o11ggo (ADA! pttMded
~from llleoal discrimination lot qualified Individuals with cfosabilities. Students ~uesting Instructional
IOCICOITlOdalio due 1o disabilities must arra elof auch accom
· through the O!lioe ol Disability SeMc:es. The 005 Is located at 213 Student 5eMces Center; the phone
number Is 273-2678.•
ng

:~

. . ,,
680: 123. 04 LATIN AMERICA I
SCHEDULE e FALL 2000
Instructor: Alida Bakuzis BAK 246__________ & by app't.
Tues. & Thurs., 3:30-4:45, WRT 7
TEXTS:

Latin America. Perspectives on a Region

= LA

WEEKLY ITINERARY:
August
22
(I)
intro (LA 1)
Environment, Social Systems & Cultures (LA 1 & 3)
24
Pre-Columbian Cultures (LA 2)
29
(II)
cont.
31
European Discovery & Conquest (LA 4)
September
5 (III)
cont.
7
Colonial Latin America (LA 5) (maps project due)
12 (IV)
cont.
14
Independence & Nations (LA 6)
19 (V)
cont.
paper #1 due
21
Political Ideologies (LA 10 & 18)
26 (VI)
cont.
28
Trimester Review
October
3 (VII)
*1st Trimester Exam
5
Military in Latin America (LA 19)
10 (VIII) video: Panama Deception
12
Economies of Latin America (LA 14) (Columbus __Day)
17 (IX)
cont.
19
Urbanization & Latin American Development (LA 15)
24 (X)
Migrations and Refugees (LA 16) (United Nations Day)
26
Women and Ethnic Minorities (LA 9)
31 (XI)
cont. (Halloween I Dia de los Muertos)
November
2
Religion (LA 7) paper # 2 due
7 (XII)
Education (LA 8) Trimester review (Election Day)
9
*2nd Trimester Exam
14 (XIII) Art & Architecture (LA 12)
16
Music, Dance & Drama (LA 13)
21 (XIV)
Literatures of Latin America (LA 11)
23
Thanksgiving Holiday - no class
28 (XV)
Literatures of Latin America (LA 11)
Latinos, Borders, the Americas, Today & Tomorrow (LA 17
30
& 20)
December
5 (XVI)
cont.
Trimester review
7
3rd Trimester Exam
12
Tues., 3pm Final Session
NOTES:

